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INTRODUCTION

The relevance of the research. People from all around the world. From every
country. Everyday use interjections in their speech. However most of them define
interjections as words which express emotions. Some mistake them with onomatopoeia.
Another problem with interjections is they are becoming rarely taught at the universities.
Therefore, 1 think it is one of the factors that interjections are used seldom among
students. On the other hand, it may depend on cultural pecularities. 1 believe that
interjections will be used frequently if there are lessons conducted on this topic.

The words of every language fall into classes which are called parts of speech.
Each part of speech has its own characteristic. The parts of speech differ from each other
in meaning, in form and in function. Different parts of speech have different lexical
meaning.

Functional parts of speech are invariable — they have only one form. Here belong
such parts of speech as prepositions, conjunctions, particles, articles, modal words and
interjections.

Functional parts of speech members denote relations between sentences, but
themselves do not serve as members of the sentence.

Structural words ditfer from notional words semantically. Their lexical meaning 1s
more general character than national words. They serve to express various relations
between the words in a sentence or to specify the meaning of a word.

Independent elements are words which are characterized by meanings of various
kinds. Interjections, modal words and particles are in this group.

They have no grammatical connection with the sentence. They do not perform any
syntactic function in the sentence.

So these elements; article, particle, modal words, conjunctions, prepositions and
interjections are called Functional Parts of Speech.

This scientific work’s theoretical approach relies on the latest achievements of
Kazaxh, Russian and foreign grammarians as Alexander L..G, Moduk JI.JI, YUaxosm JLIL,
Hneum B.A, braox M. S, Kopbuna H.A, Kopheesa A, Kaymanckas B.JI, Koguep P.JL,
Kosxesnnkora O.H, IIpokodrera E.B, Feigenbaun, Irwin, ['aimmuckas M.M, Jespersen O,
banaxaes M, blckakor A, Koprabaer T, Xacenon A.

The purpose of research: is studying interjections carefully to improve my
knowledge and to acquire them comprehensively.

The principles of my work are classifying interjections methodically and show
their classification.

The subject of research: is to study usage and forms of interjections in English,
Kazakh and Chinese.

The object of research: of the paper is to give the prospective teachers of English
necessary information on theoretical problems of interjections in English and Kazakh. It
1s performed through comprehension, interpretation and analysis of different literary
works, magazine articles and internet articles. The whole work is illustrated with
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examples.
The solution of the aim claims dealing with certain objectives:

. To define the structural peculiarities of FEnglish, Kazakh and Chinese interjections to

make comparative analysis of interjections in English, Kazaxh and Chinese.
The main problems of interjections.
Reviving the usage interjections in daily life.

In order to solve these tasks the following research methods are used: the methods
of analysis, observation, and description.

The theoretical value of the work is in its contribution to solving the problem of
interjections and to identify similarities and differences of interjections’ of three different
languages.

The practical importance of the thesis is that the work is defined by the fact that
the received results of researches can be used in teaching practical and theoretical
grammar. Also students can benefit the materials in learning practical and theoretical
grammar.

The structure of the research work i1s due to work consists of introduction, three
chapters, conclusion and references.



1 CLASSIFICATION OF INTERJECTIONS IN ENGLISH
1.1 General notion of English interjections

Difterent parts of speech have different lexical meanings. Parts of speech also
differ from each other in their syntactic functions. For example, verbs have the function
of the predicate in the sentence, nouns are often used as the subject or the object of the
sentence, adjectives serve as attributes or predicatives; adverbs are generally adverbial
modifiers, etc.

These characteristic features will be described in detail when each part of speech
1s considered individually. In addition, all words may be divided into two main groups:
notional and structural.

Notional words have distinct lexical meanings and perform independent syntactic
functions in the sentence: they serve either as primary or secondary parts of the sentence.
To this group belong the following parts of speech: verbs, nouns, adjectives, numerals,
pronouns and adverbs [1,p.154.].

Structural words ditfer from notional words semantically: their lexical meaning is
of a more general character than that of notional words (e.g. in, and even). Moreover,
they are sometimes altogether devoid of it (e.g. the articles the and a, the conjunction
that, the preposition of, etc.). Structural words do not perform any independent syntactic
function in the sentence but serve either to express various relations between words in a
sentence (e.g. the trees in the garden, Tom and Joe, etc.) or to specify the meaning of a
word (e.g. the boor, a boox, etc.). The following parts of speech are to be treated as
structural words: articles, prepositions and conjunctions|[2,p.15.].

There are three types of grammatically relevant properties of words that differentiate
classes of words called "parts of speech”: semantic, formal and functional properties.
They traditionally make the criteria for the classification of parts of speech. The semantic
criterion refers to the generalized semantic properties common to the whole class of
words, e.g.: the generalized (or, categorial) meaning of nouns is "thingness”, of verbs
process, of adjectives substantive property, of adverbs non-substantive property. The
formal criterion embraces the formal features (word-building and word-changing) that
are characteristic for a particular part of speech, e.g.: the noun is characterized by a
specific set of word-building affixes, cf.: property, bitterness, worxer, etc., and is
changed according to the categories of number, case and article determination: boy-boys,
boy - boy's, boy - the boy - a boy, etc. Combinability is also a relevant formal feature for
each particular part of speech; for example, verbs can be modified by adverbs, while
nouns cannot (except in specific contexts). The functional criterion is based on the
functions that the words of a particular class fulfill in the sentence, e.g.: the most
characteristic functions of the noun are those of a subject and an object; the only function
of the finite form of the verb is that of a predicate; the adjective functions in most
contexts as an attribute; the adverb as an adverbial modifier[3,p.154.].

Traditionally, all parts of speech are subdivided on the upper level of classification
into notional words and functional words. Notional words, which traditionally include
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nouns, verbs, adjectives, adverbs, pronouns and numerals, have complete nominative
meanings, are in most cases changeable and fulfill selt-dependent syntactic functions in
the sentence. The noun, for example, as a part of speech, is traditionally characterized by
1) the categorial meaning of substance ("thingness"), 2) a specific set of word-building
affixes, the grammatical categories of number, case and article determination,
prepositional connections and modification by an adjective, and 3) the substantive
functions of subject, object or predicative in the sentence. In the same way, all the other
notional parts of speech are described. Functional words, which include, conjunctions,
prepositions, articles, interjections, particles, and modal words, have incomplete
nominative value, are unchangeable and fulfill mediatory, constructional syntactic
functions.

An interjection is one of the eight major parts of speech, along
with verbs, nouns, pronouns, adjectives, adverbs, prepositions and conjunctions. Some
grammarians believe that interjections are the least important part of speech. This is
because interjections are not generally required in order for the meaning of a sentence to
become clear.
An interjection 1s a word solely designed to convey emotion. It expresses meaning or
feeling. It does not:
« relate grammatically to the other parts of the sentence
« help the reader understand the relationship between words and phrases in the sentence
Instead, it simply conveys to the reader the way the author is feeling. Interjections are
rarely used in academic or formal writing, but are common in fiction or artistic writing.
They are usually, but not always, offset by an exclamation point (which is also used to
show emotion).

Use of Interjections

Beginning of Sentences
When people think of interjections, they commonly think of them being used at the
beginning of the sentence. Many also associate interjections with a punctuation mark
designed to convey emotion: the exclamation point.
This 1s often true. Interjections can and do appear in the beginning of sentences. For
example:

“Yikes, I didn’t realize that there was a test on grammar today!”™

“Oh no, I can’t believe that it is snowing here again!”
In both of these sentences the interjection - “yikes™ and “oh no™ appear at the beginning
of the sentence. In addition, in both of the sentences, the emotion 1s a strong emotion and
the sentence itself ends with an exclamation point.

Middle or End of Sentences

Interjections do not always have to be at the beginning of a sentence. They can appear in
the middle, at the end, or anyplace else where the author wants to interject a bit of feeling
and emotion.



For example, in the sentence “So, it’s snowing again, huh?” the interjection is found at
the end. Here, the interjection is designed to express confusion (or perhaps dismay) at the
continued snow falling. In this sentence, the emotion wasn’t an emotion that necessitated
an exclamation point--instead, the interjection “huh’ turned the sentence into a question.
The sentence “In my opinion, my gosh, this is just the smartest thing you have ever said”
the interjection is found in the middle. It designed to express or convey the author’s
emphasis on his opinion that the statement was smart. Again, no exclamation point is
required.

Stand-alone Sentence

An interjection can also be used by itself as a stand-alone sentence. For example, look at
the two sentences: “Oh gosh! I can’t believe how late 1t 1s.” The interjection “oh gosh™ is
a stand-alone sentence. This is grammatically correct, although “Oh Gosh™ does not
contain a subject and action that is normally required for a complete thought to be
expressed. The interjection--or the emotion felt--is the entire point of the sentence.

Types of Interjections
There are literally hundreds, if not thousands, of interjections in the English language.
Most are designed to express strong emotions, such as love, hate, surprise, happiness,
anger, enthusiasm, disgust, boredom, confusion or unhappiness. However, this 1s not
always true. Some interjections can express either a mild emotion, or can be expressions,
such as “Fxcuse me.”
A sample list of interjections includes words such as:

Aha

Boo

Crud

Dang

Eew

Gosh

Goodness

Ha

Oh

Oops

Oh no

Ouch

Rats

Shoot

Uh-oh

Uh-huh

Ugh

Yikes



This 1s by no means an exhaustive list, but is representative of the types of interjections
you may use on a daily basis.

They often seem disreputable, like sullen idlers loitering in a public thoroughtare,
but they actually do a lot of hard work and are usually persnickety about the tasks to
which they are put. They are interjections — one class of them, anyway: those lacking
etymological origins but packed with meaning.

But how do you know how to distinguish similar ones — or spell them, for that matter?
Here’s an incomplete inventory of interjections (not including variations of actual words
such as yeah for yes or onomatopoeic echoes of externally produced sounds like boom):
Ack communicates disgust or dismissal.

Ah can denote positive emotions like relief or delight (generally, pronounced with a long
a).

Aha signals triumph or surprise, or perhaps derision.

Ahem is employed to gain attention.

Argh, often drawn out with additional h’s, s all about frustration.

Aw can be dismissive or indicative of disappointment, or, when drawn out, expressive of
sympathy or adoration.

Aye denotes agreement.

Bah is dismissive.

Blah communicates boredom or disappointment.

Blech (or bleah or bleh) implies nausea.

Boo is an exclamation to provoke fright.

Boo-hoo is imitative of erying and is derisive.

Boo-ya (with several spelling variants) is a cry of tritumph.

Bwah-hah-hah (variously spelled, including mwah-hah-hah) facetiously mimics the
stereotypical archvillain’s triumphant laugh.

D’oh is the spelling for the muttering accompanying Homer Simpson’s trademark
head-slapping selt-abuse.

Duh derides someone who seems dense.

Eek indicates an unpleasant surprise.

Eh, with a question mark, is a request for repetition or confirmation of what was just
said; without, 1t 1s dismissive.

Er (sometimes erm) plays for time.

Ew denotes disgust, intensified by the addition of one or more ¢’s and/or w’s.

Feh (and its cousin meh) is an indication of feeling underwhelmed or disappointed.
Gak is an expression of disgust or distaste.

Ha expresses joy or surprise, or perhaps triumph.

Ha-ha (with possible redoubling) communicates laughter or derision.
Hamana-hamana, variously spelled, and duplicated as needed, implies speechless
embarrassment.

Hardy-har-har, or har-har repeated as needed, communicates mock amusement.
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Hee-hee is a mischievous laugh, while its variants heh and heh-heh (and so on) can have
a more derisive connotation.

Hey can express surprise or exultation, or can be used to request repetition or call for
attention.

Hist signals the desire for silence.

Hm, extended as needed, suggests curiosity, confusion, consternation, or skepticism.
Hmph (also hrmph or humph) indicates displeasure or indignation.

Ho-ho is expressive of mirth, or (along with its variant oh-ho) can indicate triumph of
discovery.

Ho-hum signals inditference or boredom.

Hubba-hubba is the vocal equivalent of a leer.

Huh (or hunh) is a sign of disbeliet, confusion, or surprise, or, with a question mark, is a
request for repetition.

Hup, from the sound-off a military cadence chant, signals beginning an exerting task.
Hurrah (also hoorah, hooray, and hurray, and even huzzah) is an exclamation of triumph
or happiness.

Ick signals disgust.

Lah-de-dah denotes nonchalance or dismissal, or derision about pretension.

Mm-hmm, variously spelled, is an affirmative or corroborating response.

Mmm, extended as needed, conveys palatable or palpable pleasure.

Mwah is suggestive of a kiss, often implying unctuous or exaggerated affection.
Neener-neener, often uttered in a series of three repetitions, is a taunt.

Now (often repeated “Now, now™) is uttered as an admonition.

Oh is among the most versatile of interjections. Use it to indicate comprehension or
acknowledgment (or, with a question mark, a request for verification), to preface direct
address (“Oh, sir!™), as a sign of approximation or example (*“Oh, about three days™), or
to express emotion or serves as a response to a pain or pleasure. (Ooh is a variant useful
for the last two purposes.)

Oh-oh (or alternatives in which oh is followed by various words) is a warning response
to something that will have negative repercussions.

Olé, with an accent mark over the e, is borrowed from Spanish and is a vocal flourish to
celebrate a deft or adroit maneuver.

Ooh, with 0’s repeated as needed, conveys interest or admiration, or, alternatively,
disdain.

Ooh-la-la is a response to an attempt to impress or gently mocks pretension or finery.
Oops (and the jocular diminutive variation oopsie or oopsy and the variant whoops) calls
attention to an error or fault.

Ouch (or ow, extended as needed) signals pain or 1s a response to a harsh word or action.
Oy, part of Yiddish expressions such as oy gevalt (equivalent to “Uh-oh™), 1s a lament of
frustration, concern, or self-pity.

Pff, extended as needed, expresses disappointment, disdain, or annoyance.
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Pfft, or phtft, communicates abrupt ending or departure or is a sardonic dismissal akin to
pttf.

Identifying Interjections

Now that you’ve looked at a list of interjections, practice identifying them 1n these ten
sentences:

Yowza! That is a fine looking car.

Hurray! It 1s a snow day and school is cancelled.

It 1s so exciting, my goodness, I just can’t believe it.
Joe was late to school and yikes, the teacher was mad.
Oh! I can’t believe how nice you look.

Well, gee, that sure is a kind thing to say.

Boo! I scared you.

Woops, I dropped the milk and 1t spilled.

Yay, it is finally Friday and the work week 1s over.

O Oh well, all good things must come to an end.

Answers to Identifying Interjections:

Yowza! That is a fine looking car: Yowza is the interjection here. It is expressing the
emotion of being quite impressed with the car.

Hurray! It 1s a snow day and school is cancelled Hurray 1s the emotion here. Clearly, it 1s
expressing happiness.

It 1s so exciting, my goodness, I just can’t believe it. My goodness is the interjection here,
expressing excitement.

Joe was late to school and yikes, the teacher was mad. Yikes is the emotion being
expressed here.

Oh! I can’t believe how nice you look. Oh, the interjection, acts as a classic interjection
at the beginning of a sentence. It 1s offset by its exclamation point.

Well, gee, that sure is a kind thing to say. Here, we have two interjections: well and gee.
Boo! T scared you. Boo is the rather obvious (and scary) interjection in this sentence.
Woops, I dropped the milk and it spilled. Woops is the interjection used to express the
error.

Yay. it is finally Friday and the work week 1s over. Yay 1s another interjection that
expresses the emotion of happiness, just as hurray did in sentence #2.

10.0Oh well, all good things must come to an end. Oh well 1s the emotion here, an

interjection with a tinge of resignation.

12



Interjections in Writing
Interjections are not commonly used in formal or academic writing. Because of the
function that interjections serve, there is virtually no place for them in an academic paper
that 1s designed to convey facts. By definition, facts should be devoid of emotion or
opinion such as the emotions conveyed by interjections.
Interjections are used most often in speech. While people don’t necessarily pause to think
about it, they use interjections all the time. This is even more true when you consider the
fact that common words used in pauses, such as “uh,” and “um™ are interjections.
Interjections can find their way into fictional pieces, most often in the form of dialogue.
They can also be used in informal written communication between two people, such as
letters or emails.

The interjection 1s a part of speech which expresses various emotions without
naming them|[9,p.155.].

(b) According to Prof. Smirnitsky interjections ‘are opposed to the words of
intellectual semantics” and their field boundaries are limited by this characteristic feature.
Nevertheless, interjections may be primary and secondary.

Primary interjections are not derived from other parts of speech. Most of them
are simple words: ah, oh, eh, pooh, hum, fie, bravo, hush. Only a few primary
interjections are composite: heigh-ho! hey-ho! holla-ho! gee-ho!

Secondary interjections are derived from other parts of speech or language units.
They are homonymous with the words or syntagms they are derived from. They are: well,
now, why, God gracious, damn it, etc.; they should not be confused with
exclamation-words such as ‘nonsense’, “shame’, ‘go

The interjections are a part of speech expresses various emotions without naming
them. Interjections are word expressing emotions, such as surprise, anger, pleasure,
regret, indignation, encouragement, they are used as exclamations.

Other interjections, according to the tone of the voice, may express emotions of different
character, ah may show sorrow, surprise, pity, pleasure, etc; oh is an exclamation of
surprise, fear, pain etc: eh is surprise or doubt: tush-contempt or impatience.

There are number of word which belongs to different other parts of speech but
which are also used as interjections,

Bother, come, damn, hear, now, there, why, well, etc. We even find phrases used
as interjections. Dear me; dear, dear; goodness gracious; hang it: well; I never, etc.

Some of them, like interjections proper, serve t express quite definite feelings. For
example bother oh: bother are exclamations of impatience; goodness gracious. Goodness
me are exclamations of surprise: there, there is used to soothe a person. There, there, you
haven't really hurt yourself.

Other interjections of this xind may express quite different feelings, according to the tone
of the voice or the context[11,p.97.].

Imitation sounds such as mew. Cock-a-coo, doodle-doodle-doo; bang, and like this
cannot be treated as interjections since they do not serve to express any feeling.
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Interjections are independent elements which do not perform any of the syntactic
functions in the sentence. They are usually in sentence words themselves and may be
used parenthetically.

"Oh" he exclaimed, unable to surprise his emotion.

"Oh. Pooh", look at these stocking!

Well.... Let's walk up there then.

Some interjections may be connected with a word in the sentence by meaning of a
preposition

Hurrah for Jojo and Ed!

Alas for loamy!

Interjections should he distinguished from such one word sentence as Help! Silence!
Nonsense! The hitters are national words, not mere exclamations expressing emotions.

According to their meaning interjections fall under two main groups, namely
emotional interjections and imperative interjections.

1) Emotional interjections express the feeling, of the speaker. They are ah, oh, eh, bravo,
alas. etc.

Oh. Bother! 1 can't see anyone now. Who is it now?

2) Imperative interjections show the will of the speaker or his order or appeal to the
hearer.

They are here hush.sh-sh. well. come. now. etc.

Here! we had enough of this. I'm going.

Hush. tush, my dear!" said the Jew abruptly resuming his old manner.

Interjections may be primary and secondary.

I) Primary interjections are not derived from other parts of speech. Most of them are
simple words: ah. oh. eh. pooh. hum. bravo, hush. Only a few primary interjections are
composite: heigh-ho! hey-ho! holla-ho! gee-ho!

2) Secondary interjections arc not derived from other parts of speech. They are
homonymous with the words they are derived from. They are: well, now, here, there.
Come. why. etc.

Derivative interjections may be simple: well, here, there, come, etc... And
composite: dear me. Confound it. Hang it. etc.

Well. I don't like those mysterious little pleasure trips that he 1s s fond of
talking[12,p.114.].

Many at tempts have been made by grammarians to classify interjections
elaborately, but such classification has proved unsatisfactory in the main. One person
may differ from another in the words he uses to express emotion; almost everything
depends upon temperament, the following classification is set down here for what it may
be worth to one reader or another:

Attention - hey. Ho. Look. Say. See.
Aversion  foils, nonsense, ugh.

Calling  ahoy, hallo, halloo, hello, hey, hallo.
Detection aha. Oho. And so, well I never.
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Departure  bye. farewell, goodbye, so long.
Dread  ha. hah. no-no, oh. ugh.

Expulsion  away. off. out.

Exultation  ah. aha. hey. hurrah, hurray, whee.
Interrogation  eh. ha. hev. huh. really. what.
Joy  eigh. great, i0. right, thank God.

Daughter  ha-ha, he-he, te-hee. yi-yi.

Pam  ah. eh. Oh. uuh.

Salutation  greetings hail, hello, hi. howdy, welcome.
Silencing easy hist. Hush, quiet, shh.

Sorrow  ah. Oh. Oh no. woe.

Stoppage  avast, halts. Stop. Wail. Whoa.
Surprise  gee."Gosh" Hello man. Whew. What.
Wonder  indeed. strange, well-well, whew.

You may find it interesting to insert among these various items slang and other

exclamatory words that yourself may have heard or used. The word lists are capable of
extension; perhaps the classification heading are also.
Interjections are sometimes clipped forms or corruptions of words and phrases; thus, lo 1s
short for laok, once hut no longer written lo", adieu 1s French through the Latin ad deum,
meaning to God. that is. to God I recommended you; goodbye is a clipped from of God
be with you.

The interjection 1s a part of speech which expresses various emotions without
naming them[12,p.110.].

According to their meaning interjections fall under two main groups, namely
emotional interjections and imperative interjections.

Emotional interjections express the feelings of the speaker. They are: Oh! Eh! Ah!
Bravo! Alas! ete.

Oh, bother! I can not see anyone now. Who 1s 1t?

Imperative interjections show the will of speaker or his order or his appeal to hearer.
They are: Here! Hush! Sh-sh! Well! Come! Now! ete.

Here! | have had enough oh this. [ am going.

Interjections may be primary and secondary.

Primary interjections are not derived from other parts of speech. Most of them
are simple words: ah, eh, oh, pooh, bravo, hush.

Secondary interjections are derived from other parts of speech. They are
homonymous with the words. Well, now, there, come why.

An interjection is a part of_speech that usually has no grammatical_connection to
the rest of the sentence and simply expresses emotion on the part of the speaxker, although
most interjections have clear definitions. Filled pauses such as wh, err, um, are also
considered interjections. Interjections are generally uninflected function words and have
sometimes been seen as sentence-words; since they can replace or be replaced by a whole
sentence (they are holophrastic). Sometimes, however, interjections combine with other
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words to form sentences, but not with finite verbs. Interjections are used when the
speaker encounters events that cause these emotions — unexpectedly, painfully,
surprisingly or in many other sudden ways. But several languages have interjections that
cannot be related to emotions. The word "interjection” literally means "thrown in
between" from the Latin inter ("between") and / acres ("throw™).

An interjection 1s a word added to a sentence to convey emotion. It is not
grammatically related to any other part of the sentence[13,p.114.].
You usually follow an interjection with an exclamation mark. Interjections are
uncommon in formal academic prose, except in direct questions.
The words in the following sentences are interjections:
Ouch, that hurt!
Oh no, I forgot that the exam was today.
Hey! Put that down!
I heard one guy say to another guy, "He has a new car, eh?"
I don't know about you but, good lord, I think taxes are too high!
She does not know about his real mother but, she will find her. Oh! It will be super.
Oh no, I forgot that the exam was today. God! Help me please!
Here! I did my homework regularly. I am going to school now.

1.  Interjections are words expressing emotions, such as surprise, anger, pleasure,
regret, indignation, encouragement, triumph, etc. They are used as exclamations.
2 Some interjections are special words which are not associated with any other parts

of speech, e.g. oh [ou], ah [a:], eh [ei], aha [a(:)'ha:, alas [a'lal, humph, hum [hAm],
pshaw [fa:],pooh [pu:l, bravo [bra:voul, hurrah [hura: |, ete

Some of these interjections serve to express quite definite feelings. Thus, alas is a cry of
sorrow or anxiety; bravo is a cry of approval, meaning well done, excellent; hurrah is a
cry of expressing joy, welcome. Other interjections, according to the tone of the voice,
may express emotions of different character, e.g. ah may show sorrow, surprise, pity,
pleasure, etc.; oh is an exclamation of surprise, fear, pain, etc.; phew may express relief,
astonishment or contempt, eh—surprise or doubt; tush—contempt or impatience;
humph—doubt, disbelief or dissatisfaction.

3. There are a number of words which belong to different other parts of speech but
which are also used as interjections, e.g. bother, come; damn; hear, hear, now; there,
there; well, why, etc. we even find phrases used as interjections, e.g. dear me; dear, dear;
goodness gracious; confound it; hang it; for shame; well, I never, etc[14,p.154.].

Some of them, like interjections proper, serve to express quite definite feelings. For
example, bother; oh, bother are exclamations of impatience; goodness gracious, goodness
me are exclamations of surprise; damn, damn it all, damn you, confound you and hang it
are used to express anger, annoyance, for shame serves as a reproof for not being
ashamed of one's actions, behavior; well, I never expresses surprise and indignation at the
same time;

Hear, hear 1s used as a form of cheering, usually to express approval, but it may also be
used ironically; there, there 1s used to soothe a person. There, there, you haven't really
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hurt yourself)

Other interjections of this xkind may express quite ditferent feelings, according to
the tone of the voice or the context.

Thus dear, dear or dear me or oh, dear express sorrow, impatience or wonder; why may
be an expression of surprise or protest, as in: Why, it's quite easy!

Come or come, come indicate either encouragement or blame, as in: Come, come. Don't
be so foolish! or Come, come! You don't expect me to believe it!

Now and now, now can in different cases serve a different purpose: Now listen to me!
Means I beg you to listen to me; oh, come now! Expresses surprise, reproof, disbelief.
Now, now or now then are meant as a friendly protest or warning [15,p.114.].

Well, depending on the sentence in which it is used, may express a variety of
emotions. In well, who would have thought 1t? it serves as an expression of surprise. In
Well, here we are at last! it expresses relief. Well serves to express expectation in well
then? Well, what about it? resignation in Well, it can't be helped; concession in Well, it
may be true, etc.

Imitation sounds such as mew, cock-a-doodle-doo, bang and the like cannot be
treated .as interjections since they do not serve to express any feeling.

4. Interjections are independent elements which do not perform any of the syntactic
functions in the sentence. They are usually sentence-words themselves and may be used
parenthetically. "Oh." he exclaimed, unable to suppress his emotion.

"H'm," said Mr. Fox thoughtfully.

The great poet said: "The tragedy of our age is that aesthetic values do not keep pace with
social and, alas, technical developments."

"Did you notice the stink in the hall?" "Well, not particularly.”

"Phew! Three times I was nearly sick." "Marian 1s going to see her old nurse, Nannie
Robeson, 1n the afternoon.” "Confound Nannie

Robeson! Marian's always going there.”

Oh, pooh, look at these stockings!

Now, Marilyn, you don't know what you are doing.

Well... let's walk up there then. You're about to make a confession to me. Well, don't do
it. I don't want to hear.

Some interjections may be connected with a word in the sentence by means of a
preposition, e.g. Hurrah for Jojo and Ed! Alas for poor Tommy!

Interjections should be distinguished from such one-word sentences as Help!
Silence! Nonsense! The latter are notional words, not mere exclamations expressing
emotions.

We can make a wide range of emotional noises which stand in for sentences, such
Eh? Oy?, Huh?, Tut-tut!, Coo!, and Yuk!. The important point to note is that they are
standing in for sentences, not words, as the punctuation marks indicate. They are
therefore better treated as a type of sentence rather than as a word class [16,p.98.].

Emotion

Although a widespread word, it is not so easy to come up with a generally
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acceptable definition of emotion. Growing consensus does agree that the distinction
between emotion and feeling is important. Feeling can be seen as emotion that is filtered
through the cognitive brain centers, specifically the frontal lobe, producing a
physiological change in addition to the psycho-physiological change. Daniel Goleman, in
his landmark book Emotional Intelligence, discusses this differentiation at length.

Robert Masters makes the following distinctions between affect, feeling and
emotion: "As I define them, affect is an innately structured,
non-cognitive evaluative sensation that may or may not register in consciousness; feeling
i1s affect made conscious, possessing an evaluative capacity that is not only
physiologically based, but that is often also psychologically (and sometimes relationally)
oriented; and emotion is psychosocial constructed, dramatized feeling. In the Triune
brain_model, emotions are defined as the responses of the Mammalian cortex.

Emotion is complex, and the term has no single universally accepted definition.
Emotions create a response in the mind that arises spontaneously, rather than through
conscious effort. It is unclear whether animals or all human beings experience emotion
[17,p.15.].

Emotions are physical expressions, often involuntary, related to feelings,
perceptions or beliefs about elements, objects or relations between them, in reality or in
the imagination. The study of emotions is part of psychology, neuroscience, and, more
recently, artificial intelligence.

According to Sloman, emotions are cognitive processes. Some authors emphasize
the difference between human emotions and the affective behavior of animals.

1.2 Position of interjections

The main interest of this work is to discuss the interjections of the English
language in a systematic way and to present a possible interpretation of their importance
within the language system. Further on, this paper is meant to provide a model of
classification and a basis for the corpus of interjections that are existent in English. As
viewed here, interjections form a separate class of words according to the traditional
classification of words into parts of speech. Without arguing in favor or against this
traditional division, let it be said that it encompasses: nouns, verbs, adjectives, adverbs,
pronouns, determiners, prepositions, conjunctions and interjections [ 18,p.159.].

Interjections, as one of the marginal and perhaps least discussed upon classes of
words, are the focus of this pursuit. The fact that interjections exist in language
sufficiently accounts for their importance, which has largely been neglected in linguistics
[19,p.112.].

Perhaps the most intriguing question in relation to interjections is whether they
should be treated as separate words or one-word sentences/utterances. In the grammar
books of the language, interjections are usually spared only a couple of sentences of
description and are most often classified with other classes of unintlected words,
considered to be exclamatory sounds or outcries of pain, surprise, anger, pleasure, ete.
uttered to express strong emotion or feeling.
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As many authors in philology and linguistics suggest, interjections might have
been among the fist utterances or words used by humans at the dawn of language. The
expressiveness and simplicity of such forms of communication may be among the
reasons for that. It is not difficult to imagine how complex and almost awkward language
might be if we were to obliterate this means of expression from our everyday
communication.

The term interjection, as it is stated in the Oxford English Dictionary, entered the
English language probably in the 13th or 14th century from Latin interjicere (-jacere)
with the meaning o throw or cast between, from inter between + jacere to throw

Three things are noteworthy about the views of Latin grammarians on
interjections: first, the implication that interjections include items which were thought of
as ‘non-words’; second, interjections were thought of as being syntactically independent;
third, interjections are said to signify a feeling or state of mind.

... Interjections are class of words which can stand on their own as utterances and which
refer to mental acts (Ameka, 1992) [20,p.128.].

According to H. A. KOBPHUHA: “The interjection is a part of speech which
expresses emotions, without naming them [21p.257]”

According to Ilyish: “Interjections belonging to a certain language may contain
sounds foreign to other languages. There has been some doubt whether they are words of
a definite language in the same sense that nouns, verbs, etc. are, and whether they are not
rather involuntary outeries, provoked by violent feelings of pain, joy, surprise, etc., not
restricted to any given language but common to all human beings as biological
phenomena are.” [22,p.154.].

Jespersen suggests that those words which belong to other parts of speech such as noun,
verb, etc. but which can be used by themselves as non-elliptical utterances should not be
put in a separate class.

From this point of view interjections are a subclass of the particle class, where the
term particle is used in a pretheoretical sense to refer to uninflected words.

We consider the forms Oh! or Phooey!, we can see that we have to speak in terms
of a definitely separate class of elements which share the qualities of not having any
inflection typical of them, and that they are largely suggestive of sensations, attitudes and
states of mind. Aside from these, there are no other characteristics, nor are there any
other language jobs that these forms can perform. On the other hand, depending on the
context, interjections can form sentences and utterances that consist of one or two words
without the subject-predicate relation.

The dividing line is thin between interjections (reproductions of sounds or special
words we utter involuntarily under the stress or some emotion) and exclamations, in
which an ordinary word or group of words are used as interjections[23,p.12.].

Apparently, this would not help us much. The quoted line does not sufficiently
point out what should be the main distinctive factor. Further on, as it can be seen from
the quoted dictionary definitions above, the term exclamation has been used to define
interjections, even though this may be proper only to a certain degree.
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Almost every word of the language can be an exclamation, that is we can speak of
exclamatory
sentences, phrases and words. Every separate sequence in language uttered with greater
force and with particular function, repeated or not, could be deemed an exclamation.

(1) A: Mary said it was "ordinary".
B: Ordinary!

The sentence in line B is certainly exclamatory, judging by the sign that marks its
ending. And this is where the principal difference between exclamations and interjections
lies. Interjections are a separate class, particular words that we use with this function,
purpose and communicative value. These words are entered into dictionaries under
separate headings with the mark int. or interj. to designate their belonging to this group
of words.

If a word should be often exclaimed, it qualifies to become an interjection.
Interjections and exclamations share the same amount of intensity in the tone of voice
which is employed in the production of one or the other.3 However, interjections should
be considered as inherent to language, the basic or natural exclamations that are produced
almost involuntarily, without maxking an attempt at producing any value judgment. The
modal words express the attitude of the speaker to the reality, possibility or probability of
the action he speaks about.

Formerly, they used to be referred to as adverbs, and it was in Russian linguistics
that they were identified as a part of speech. However, H. Sweet distinguished the
adverbs relating to the whole sentence and expressing the speaker’s attitude.

(a) The interjection is a part of speech which expresses various emotions
without naming them.

(b) According to Prof. Smirnitsky interjections ‘are opposed to the words of
intellectual semantics’ and their field boundaries are limited by this characteristic feature.
Nevertheless, interjections may be primary and secondary.

Primary interjections are not derived from other parts of speech. Most of them are
simple words: ah, oh, eh, pooh, hum, tie, bravo, hush. Only a few primary interjections
are composite: heigh-ho! hey-ho! holla-ho! gee-ho!

(c) Secondary interjections are derived from other parts of speech or language
units. They are homonymous with the words or syntagms they are derived from. They
are: well, now, why, God gracious, damn it, etc.; they should not be confused with
exclamation-words such as ‘nonsense’, “shame’, ‘good’, etc.

The whole lexicon of the English language, like the one of all Indo-Furopean
languages, is divided into certain lexico-grammatical classes traditionally called “parts of
speech’. The existence of such classes is not doubted by any linguists though they might
have different points of view as to their interpretation. Classification of the parts of
speech 1s still a matter of dispute; linguists® opinions differ concerning the number and
the names of the parts of speech.

(a) The main principles of word division into certain groups, that had long
existed, were formulated by I..V.Shcherba quite explicitly. They are lexical meaning,
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morphological form and syntactic functioning. Still, some classifications are based on
some of the three features, for any of them may coincide neglecting the strict logical
rules.

(b) In linguistics there have been a number of attempts to build up such a
classification of the parts of speech (lexico-grammatical classes) that would meet the
main requirement of a logical classification, i.e. would be based on a single principle.
Those attempts have failed.

H.Sweet, the author of the first scientific grammar of the English language, divides
the parts of speech into two main groups — the declinables and the indeclinables. That
means that he considers morphological properties to be the main principle of
classification. Inside the group of the declinables he kept to the traditional division into
nouns, adjectives and verbs. Adverbs, prepositions, conjunctions and interjections are
united into the group of the indeclinables. However, alongside of this classification,
Sweet proposes grouping based on the syntactic functioning of certain classes of words.
This leads to including nouns, pronouns, infinitives, gerunds and some other parts of
speech into the same class, which is incorrect.

The Danish linguist O.Jespersen suggested the so-called theory of three ranks
(primary, secondary and tertiary words), e.g. “furiously barking dog® where “dog’ is a
primary word, ‘barking” — secondary, and “furiously’ — tertiary.

Another attempt to find a single prineiple of classification was made by Ch.Fries in
his book “The Structure of FEnglish’. He rejects the traditional classification and tries to
draw up a class system based on the word’s position in the sentence; his four classes
correspond to what 1s traditionally called nouns (class 1), verbs (class 2), adjectives (class
3) and adverbs (class 4). Besides the four classes he set oft 15 groups. And vet, his
attempt turned out to be a failure, too, for the classes and groups overlap one another.

(¢) Words on the semantic (meaningful) level of classification are divided into
notional and functional.

To the notional parts of speech of the English language belong the noun, the
adjective, the numeral, the pronoun, the verb and the adverb.

Contrasted against the notional parts of speech are words of incomplete nominative
meaning and non-self-dependent, mediatory functions in the sentence. These are
functional parts of speech. To the basic functional series of words in English belong the
article, the preposition, the conjunction, the particle, the modal word, the interjection.

(d) From the point of view of their functional characteristics lexical units may
belong to ditferent lexico-grammatical classes. This kind of syntactic transition is called
conversion and represents a widespread phenomenon as one of the most productive and
economical means of syntactic transpositions. E.g. She used to comb her hair lovingly. —
Here 1s your comb. They lived up north a few years ago. — You must be ready to take all
these ups and downs easy.

Comparing the class division of the lexicon at the angle of functional designation
of words, we first of all note a sharp contrast in language of two polar types of lexemes,
the notional type and the functional one. Being evaluated from the informative-functional
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point of view, the polar distribution of words into completely meaningful and
incompletely meaningful domains appears quite clear and fundamental; the overt
character of the notional lexical system and the covert one of the functional lexical
system (with the field of transition from the former to the latter being available) acquire
the status of the most important general feature of the form.

The notional domain of lexicon is divided into four generalizing classes, not a
single more or less. The four notional parts of speech defined as the words with a
self-dependent denotational-naming function, are the noun (substantially represented
denotations), the verb (processually represented denotations), the adjective
(feature-represented denotations of the substantial appurtenance) and the adverb
(feature-represented denotations of the non-substantial appurtenance).

However, the typical functional positions of these classes may be occupied by
representatives of the functional classes by virtue of substitution, that is why some
scholars speak of additional notional subclasses.

The intricate correlations of units within each part of speech are reflected in the
theory of the morphological fields which states the following: every part of speech
comprises units fully possessing all features of the given part of speech; these are its
nucleus. Yet, there are units which do not possess all features of the given part of speech
though they belong to it. Therefore, the field includes both central and peripheral
elements; it is not homogeneous in composition (cf.: “gives” — the lexical meaning of a
process, the functional position of a predicate, the word-changing paradigm; and “must” —
a feeble lexical meaning, the functional position of a predicative, absence of
word-changing paradigm).

According to most common grammars (Nesfield’s grammar) there are eight parts
of speech: nouns, pronouns, adjectives, verbs, adverbs, prepositions, conjunctions, and
interjections. Observe that the part of speech to which a word belongs depends on the
purpose that the word is used for in that particular context, and that the same word may
be of a different part of speech in a different context: The man has come (noun) Man the
lifeboat (verb)

H. Sweet, O. Jespersen’s Classification

The semantic criterion presupposes the evaluation of the generalized leaning,
which is characteristic of all the subsets of words constituting a given parts of speech.
This meaning i1s understood as the “categorical meaning of the part of speech’. So, all the
words of language can be grouped into classes on the basis of some common features
existing between definite sets of them. The attribution of words to ditferent classes was
first carried out in ancient Greece and Rome. And the term “parts of speech’ is used to
refer to classes of similar words, was introduced in ancient teaching of language. Though
today, it would seem more appropriate to speak about word classes. The authors of
classical scientific grammar, H. Sweet and O. Jespersen, introduced some innovations
and improved the conventional classification of the parts of speech. In modem
linguistics, parts of speech are discriminated on the basis of the three criteria,
introduced by the abovementioned scholars: "semantic", "formal” and "functional.
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H. Sweet, the author ofthe first scientific grammar of English, puts forward three
main features characterizing parts of speech: meaning form and function. He divides parts of
speech into two main groups: declinable (capable of inflexion) and indeclinable.
(Incapable of inflexion).

Declinable parts of speech are noun, adjective and verb.

a) Noun-words, noun, noun-pronoun, noun-numeral, infinitive, gerund.

b) Adjective-words, adjective, adjective-pronoun, adjective-numeral, participles.

¢) Verb, finite verb, non-finite verb (infinitive, gerund, participles)

1) All nouns, whose meaning admits of it, can have the plural number, generally formed by
adding (-s).

2) Pronouns are a special class of nouns and adjectives, and they are accordingly
distinguished as noun-pronouns /, they, and adjective-pronouns, such as- my, that.

3) Numerals are another special class of nouns and adjectives: three in "three of us” are a
noun-numeral, in "three men" and adjective-numeral.

4) Adjectives have no number but have degrees of comparison.

5) Verbs have inflexions of their own, different from those of the other parts of speech.
Each part of speech has special form-words associated with it. ("a tree", 'the tree”, but "to
grow™). Each part of speech has a more or less definite position in the sentence with
regard to other parts of speech. Verbals are a class of words intermediate between verbs
on the one hand and nouns and adjectives on the other; they do not express. Predication
but keeps all the other meanings and grammatical functions of  the verbs from which
they are formed.

Indeclinable words or particles comprise adverbs prepositions, conjunctions and
interjections, differing in their functions (e.g. adverbs serve as modifiers; conjunctions are used to
show the connection between sentences, etc.).

a Adverb

b. Preposition
c. Conjunction
d. Interjection

H. Sweet seems to have seen well enough the lack of coordination between
morphological and syntactic characteristics of parts of speech. But his classification is
not devoid of drawbacks.

O. Jespersen tried to keep in view form, function and meaning of the words,
while grouping them into parts of speech, but he realized that it's difficult to stick to
these three principles, as we take into consideration only morphology as a basic principle
(that's if the word 1s declinable or not). Then such words as-must, the, then, for
enough- must belong to one class. This is the drawback of Sweet's classification. O.
Jesperson suggested a double system besides the morphological description of
the class of words, this class must be analyses according their functioning in syntactical
combinations (sentences and phrases). The name of his theory is "the theory of three
ranks". Thus in the phrases: a furiously backing dog and terribly cold weather -The words
"dog and weather are primary, the words. ‘Barking and cold’-secondary, the words
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"furiously and terribly "-tertiary. This theory helps us to see the hierarchy syntactical
relations, hidden behind the linier speech chain. O. Jespersen said that his theory
doesn’t: relate to the words division into parts of speech that is the primary words
1sn't nesecceraly a noun or a secondary word an adjective, and tertiary and adverb. He
found out that a group of words may also function as a primary unit: Sunday afternoon
was fine and I spent Sunday afternoon at home.

Though O. Jespersen underlines that the notions “a rank" and "a part of speech” are
not the same, but there is some correlatation, O. Jespersen distinguished 5 parts of speech:
1. Substantives
2. Adjectives (in some respects substantives and adjectives may be classed as "Nouns"

3. Pronouns (including numerals and pronominal adverbs),

4. Verbs (with doubts as to the inclusion of "verbids™) and

5. Particles (comprising what are generally called-adverbs, prepositions, conjunctions and
interjections. A new approach; under the influence of Trager and Smith's "Outline" might be
seen J. Sledd’s grammar Parts of s speech may he expressed by a single word, a word-group
and a clause. Sledd treats them under the heading of the parts of speech. He distinguished
inflectional and positional classes. Inflectional classes include the words, which have
inflection; the positional classes include the words excluded -from the previous class
(beautiful) as it doesn't have the inflection- (beautifuller).

Main positional classes are designed by the terms to nominal, adjectives, verbals and
adverbials and plus eight smaller classes: auxiliary verbs, determiners, preposition,
conjunctions, and some pronouns.
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interjection

Alas

Er

Hi

Hmm

Ouch
Uh
uh-huh

um, umm

meaning
expressing pleasure
expressing
realization
expressing
resignation
expressing surprise
expressing grief or
pity

expressing pity
eXpressing surprise

asking for repetition

expressing enquiry
eXpressing surprise
inviting agreement
expressing hesitation

expressing greeting
eXpressing surprise
calling attention

expressing surprise,
joy etc

expressing greeting

expressing
hesitation, doubt or
disagreement

expressing surprise
expressing pain
expressing pleading

expressing pain

expressing hesitation
expressing
agreement
expressing hesitation
expressing surprise

introducing a remark

Example
"Ah, that feels good.”

"Ah, now I understand."

"Ah well, it can't be heped.”
"Ah! I've won!"

"Alas, she's dead now."

"Oh dear! Does 1t hurt?”

"Dear me! That's a surprise!”

"It's hot today." "Eh?" "I said it's
today."

"What do you think of that, eh?"
"Eh! Really?"

"Let's go, ¢h?"

"Lima 1s the capital of...er...Peru.”
"Hello John. How are you today?"

"Hello! My car's gone!"
"Hey! look at that!"

"Hey! What a good idea!"
"Hi! What's new?"

"Hmm. I'm not so sure."
"Oh! You're here!”

"Oh! I've got a toothache.”
"Oh, please say 'yes'!"

"Ouch! That hurts!"

hot

"Uh...I don't know the answer to that."

"Shall we go?" "Uh-huh."
"85 divided by 5 1s...um...17."
"Well I never!"

23
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Another difference between interjections and exclamations is that the former
consist mainly of one-word utterances, whereas exclamations may consist of several
words incorporated into a full-fledged sentence manitesting the structure of predication.
Thus, interjections can be and are a subset of the system of all possible exclamations in a
language, but every exclamation cannot be considered an interjection [24.p.104.].

Certain authors in more recent booxs as Gramley and Patzold (1992:125), for
example, contend that interjections should include phrases and sentence like Good
morning!

(b) According to Prof. Smirnitsky interjections ‘are opposed to the words of
intellectual semantics” and their field boundaries are limited by this characteristic feature.
Nevertheless, interjections may be primary and secondary.

Primary interjections are not derived from other parts of speech. Most of them are
simple words: ah, oh, eh, pooh, hum, tie, bravo, hush. Only a few primary interjections
are composite: heigh-ho! hey-ho! holla-ho! gee-ho!

(c) Secondary interjections are derived from other parts of speech or language
units. They are homonymous with the words or syntagms they are derived from. They
are: well, now, why, God gracious, damn it, etc.; they should not be confused with
exclamation-words such as ‘nonsense’, “shame’, ‘good’, etc.

Anna Wierzbicka also divides interjections into classes of difterent types : emotive
ones (those which have in their meaning the component T feel”), volitive ones (those
which have in their meaning the component 'l want something' and which do not have the
component 'I feel something; e.g. Sh!), and cognitive ones (those which have in their
meaning the component ' think something’ or 'T know something' and which neither the
emotive component 'I feel something’ nor the volitive component 'T want something’;, e.g.
Aha! 'T understand).

I assume that one of the ways (but by no means the only one) in which one can
classify interjections is to appeal to the functions of language which have been
traditionally proposed by people like Buhler (1934) and modified by Jacobson (1960) for
instance.

Three categories that are particularly relevant for this are the expressive, with
focus on the speaker’s state, the conative, with emphasis on the speaker’s wishes, and the
phatic which has to do with the establishment of contact.

Expressive interjections may be characterized as the vocal gestures which are
symptoms of the speaker’s mental state. They may be subdivided into two groups: the
emotive and the cognitive. The emotive ones are those that express the speaker’s state
with respect to the emotions and sensations they have at the time. For example, Yuxk! °1
feel disgust’; Wow! ‘I am surprised’;

Ouch! ‘I feel pain’; Ugh! ‘1 feel disgust’. Cognitive interjections are those that pertain to
the state of knowledge and thoughts at the time of utterance. Examples include: Aha! ‘1
now know this’; (Ewe) ehe’! ‘1 now remember’.

Conative interjections are those expressions which are directed at an auditor. They
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are either aimed at getting someone’s attention or they demand an action or response
from someone of a speaker’s wants. ““The aim of conation”, as Isa Eenko points out, “is
to provoke a reaction on the part of the listener”. For instance, sh! °I want silence here’;
eh? *1 want to know something’; Russian a’u which is used to keep contact with people
and Australian English cooed which is used to locate people in the bush. Calls to animals
etc. also belong here as conative interjections.

Phatic  interjections are used in the establishment and maintenance of
communicative contact. A variety of conventional vocalizations which expresses a
speaker’s mental attitude towards the on-going discourse, that is back channeling or
feedback signaling vocalizations, may be classified as phatic. For example, mbhun, uh-huh,
yeah. Included in this class are interjections used in the performance of various
interactional routines. For example, there are interjections (as opposed to formulae) for
greeting, fare welling and welcoming people.

For a proper understanding of the phenomenon of interjections in the languages of
the world, it seems useful to distinguish between those words that are primary
interjections, that is, they are not used otherwise; and other words which come to be used
as interjections by virtue of their notional semantics. These may be considered secondary
interjections.

The implication of this view 1s that secondary interjections are forms that belong
to other word classes based on their semantics and are interjections only because they can
occur by themselves non-elliptically as one-word utterances and in this usage refer to
mental acts.

Primary interjections are little words or non-words which in terms of their
distribution can constitute an utterance by themselves and do not normally enter into
construction with other word classes, for example, Quch!, Wow!, Gee!, Oho!, Oops!, etc.
They could be used as co-utterances with other units. Consider this example:

Gee. you look like you had it!

In this usage, they are related to connectors which always occur with another
utterance - hence their discourse marking functions. It must be stressed
however that connectors cannot stand alone as utterances, unless they are
used elliptically. Compare:

Oh, I have another suit.
And, I have another suit.
Oh!

And

Although oh and and seem to fill similar structural slots in the first pair of
examples, and cannot occur as an utterance by itself without being elliptical. And 1s
therefore not an interjection. It and was used as an elliptical utterance it usually carries a
rising intonation signalling that it is an incomplete utterance.

Thus, the interlocutors would interpret the speaker as saying something more is to
be added: either the speaker wants to say something more or s/he wants the addressee to
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say something more in addition to what has been said previously. This is perhaps true of
discourse particles as a whole.

Primary interjections as some of the examples above show tend to be
phonologically and morphologically anomalous. They may thus be made up of sounds
and sound sequences that are not found in other parts of the language. In English the
interjection spelt tut-tut is phonetically a series of dental clicks - sounds which are not
used otherwise in the language[25.p.204.].

Some English interjections do not contain any vowels, for instance, pm!, sh!. From
the point of view of the main sound system of English these are ‘non-words’.

How-ever, phonological anomaly is not a definitive criterion for the class of items
because there are other interjections which conform with the patterns of the main sound
system. Nevertheless this property of some of them has led to one of the reasons for the
neglect of interjections because they are thought of as peripheral to the main sound
system and linguists for a long time were not concerned with peripheral elements.
Indeed, as Wilkins (1992) demonstrates, phonological aberrance is not restricted to
interjections but is a feature also of other deictic elements in natural languages such as
pronouns and demonstratives. Yet “no one has ever tried to claim that pronouns and
demonstratives are not part of the core of the language system™

Secondary interjections

Secondary interjections are those words which have an independent semantic value
but which can be used conventionally as utterances by themselves to express a mental
attitude or state. 3 They thus refer to mental acts too. Under secondary interjections fall
such alarm calls and attention getters as Help!, Fire!, Careful! and swear and taboo
words such as damn!, hell!, heavens!, Christ! and other emotively used words such as
Shame!, Bother! Drats! etc.

To summarize thus far, it has been suggested that interjections are a class of words
which can stand on their own as utterances and which refer to mental acts. These words
may be of two types: primary or secondary. These words are related to but are also
different from formulae and particles. It has been assumed implicitly in the discussion so
far that interjections are simple monomorphemic words. It seems however that different
interjections have different degrees of formal complexity.

Thus there are multi-morphemic ones which constitute a phonological word such
as Goddammit!. These may be referred to as complex interjections. The French forms of
oh lh li!, he Ii! And hop lci! for instance may be included.

Apart from these there are multi-word expressions, phrases, which can be free
utterance units and refer to mental acts, for example, bloody hell!, dear me!, My
Goodness!, Thanx God!, etc. | propose to call these utterances” interjectional phrases” (cf.
Hill 1992). As utterances, interjections and interjectional phrases can be classified along
with a host of other utterances as exclamations.

The point is that interjection as a label characterizes a class of words and should
not be used confusingly to describe utterance types.

An interjection or exclamation describes a noun without a grammatical connection
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with the rest of the sentence and simply expresses emotion on the part of the speaxer,
although most interjections have clear definitions. Filled pauses such as wuh, er, um, are
also considered interjections. Interjections are typically placed at the beginning of a
sentence or in a sentence by themselves. The word "interjection” literally means "thrown
in between" from the Latin inter ("between") and iacere ("throw"). Interjections are
generally uninflected function words and have sometimes been seen as sentence-words
because they can replace or be replaced by a whole sentence (they are holophrastic).
Sometimes, however, interjections combine with other words to form sentences, but not
with finite verbs. When an exclamation point is not needed, a comma can take the place.
Interjections are used when the speaxer encounters events that cause emotions.

The emotions are often strong (surprise, disgust, joy, excitement, enthusiasm,
etc.), but are not necessarily so (boredom, irritation, mild surprise, etc.). However,
several languages have interjections that cannot be related to emotions.

Conventions like ki, Bye and Goodbye are interjections, as are exclamations like
Cheers! and Hurray!. In fact like a noun or a pronoun, very often they are characterized
by exclamation marks depending on the stress of the attitude or the force of the emotion
they are expressing. Well (a short form of "that 1s well") can also be used as an
interjection: "Well! That's great!" or "Well, don't worry." Much profanity (expletive)
takes the form of interjections. Some linguists consider the pro-sentences ves, no, amen
and oxay as interjections, since they have no syntactical connection with other words and
rather work as sentences themselves. Expressions "Excuse me!", "Sorry!", and similar
ones often serve as interjections. Interjections can be phrases or even sentences, as well
as words, such as "Oh!" or "Wow!".

Several English interjections contain sounds that do not, or very rarely, exist in
regular English phonological inventory. For example:

Ahem [aham], or [shem| ("attention!") contains a glottal stop that is common in German.
Shh [[::] ("quiet!") 1s an entirely consonantal syllable.

Ps [ps:] ("here!™), also spelled psst, is another entirely consonantal syllable-word, and its
consonant cluster does not occur initially in regular English words.

Tut-tut |I'l] ("shame..."), also spelled tsx-tsx, 1s made up entirely of clicks, which are an
active part of regular speech in several African languages. This particular click is dental.
(This also has the spelling pronunciation [tat tat].)

Ugh [ax] ("disgusting!™) ends with a Spanish and Gaelic consonant, a velar fricative.
Whew or phew |$1u] ("what a relief!"), also spelled shew, starts with a bilabial fricative, a
sound pronounced with a strong puft of air through the lips. This sound is a common
phoneme in such languages as Suki (a language of New Guinea) and Ewe and Logba
(both spoken in Ghana).

(rah ("Gah, there's nothing to do!") ends with [h], which does not occur with regular
English words.

Yeah [jx] ("vyes") ends with the short vowel [x], which is not permitted in regular
English words.
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The classification of Interjections

The interjections are a part of speech expresses various emotions without naming
them. Interjections are word expressing emotions, such as surprise, anger, pleasure,
regret, indignation, encouragement, they are used as exclamations.

Other interjections, according to the tone of the voice, may express emotions of different
character, ah may show sorrow, surprise, pity, pleasure, etc; oh is an exclamation of
surprise, fear, pain ete: eh is surprise or doubt: tush-contempt or impatience.

There are number of word which belongs to different other parts of speech but
which are also used as interjections,

Bother, come, damn, hear, now, there, why, well, etc. We even find phrases used
as interjections. Dear me; dear, dear; goodness gracious; hang it: well; I never, etc.

Some of them, like interjections proper, serve t express quite definite feelings. For
example, bother oh: bother are exclamations of impatience; goodness gracious. Goodness
me are exclamations of surprise: there, there is used to soothe a person. There, there, you
haven't really hurt yourself.

Other interjections of this kind may express quite different feelings, according to the tone
of the voice or the context.

Imitation sounds such as mew. Cock-a-coo; doodle-doodle-doo; bang, and like this
cannot be treated as interjections since they do not serve to express any feeling.

Interjections are independent elements which do not perform any of the syntactic
functions in the sentence. They are usually in sentence words themselves and may be
used parenthetically.

"Oh" he exclaimed, unable to surprise his emotion.
"Oh. Pooh", look at these stocking!
Well.... Let's walk up there then.
Some interjections may be connected with a word in the sentence by meaning of a
preposition
Hurrah for Jojo and Ed!
Alas for loamy!
Interjections should he distinguished from one-word sentence as Help! Silence!

Nonsense! The hitters are national words, not mere exclamations expressing emotions.

According to their meaning interjections fall under two main groups; namely emotional
interjections and imperative interjections.

1) Emotional interjections express the feeling, of the speaker. They are ah, oh, eh,
bravo, alas. etc.

Oh. Bother! 1 can't see anyone now. Who is it now?

2) Imperative interjections show the will of the speaker or his order or appeal to the
hearer.

They are here hush.sh-sh. well. come. now. etc.

Here! we had enough of this. I'm going.

Hush. tush, my dear!" said the Jew abruptly resuming his old manner.
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Interjections may be primary and secondary.

I) Primary interjections are not derived from other parts of speech. Most of them are
simple words: ah. oh. eh. pooh. hum. bravo, hush. Only a few primary interjections are
composite: heigh-ho! hey-ho! holla-ho! gee-ho!

2) Secondary interjections arc not derived from other parts of speech. They are
homonymous with the words they are derived from. They are: well, now, here, there.
Come. why. etc.

Derivative interjections may be simple: well, here, there, come, etc... And

composite: dear me. Confound it. Hang it. etc.

Well. I don't like those mysterious little pleasure trips that he is s fond of talking.

Many at tempts have been made by grammarians to classify interjections elaborately, but
such classification has proved unsatisfactory in the main. One person may differ from
another in the words he uses to express emotion; almost everything depends upon
temperament, the following classification is set down here for what it may be worth to
one reader or another:

Attention - hey. Ho. Look. Say. See.

Aversion  foils, nonsense, ugh.

Calling  ahoy, hallo, halloo, hello, hey, hallo.

Detection aha. Oho. And so, well I never.

Departure  bye. farewell, goodbye, so long,

Dread  ha. hah. no-no, oh. ugh.

Expulsion  away. off. out.

Exultation  ah. aha. hey. hurrah, hurray, whee.

Interrogation  eh. ha. hev. huh. really. what.

Joy  eigh. great, i0. right, thank God.

Daughter  ha-ha, he-he, te-hee. yi-yi.

Pam  ah. eh. Oh. uuh.

Salutation  greetings hail, hello, hi. howdy, welcome.

Silencing easy hist. Hush, quiet, shh.

Sorrow  ah. Oh. Oh no. woe.

Stoppage  avast, halts. Stop. Wail. Whoa.

Surprise  gee."Gosh'! Hello man. Whew. What.

Wonder  indeed. strange, well-well, whew.

You may find it interesting to insert among these various items slang and other

exclamatory words that yourself may have heard or used. The word lists are capable of
extension; perhaps the classification heading as well.
Interjections are sometimes clipped forms or corruptions of words and phrases; thus, lo 1s
short for laok, once hut no longer written lo"; adieu 1s French through the Latin ad deum,
meaning to God. that is. to God I recommended you; goodbye is a clipped from of God
be with you.

The interjection 1s a part of speech which expresses various emotions without
naming them.

31



According to their meaning interjections fall under two main groups, namely
emotional interjections and imperative interjections.

Emotional interjections express the feelings of the speaker. They are: Oh! Eh! Ah!
Bravo! Alas! ete.

Oh, bother! I can not see anyone now. Who is 1t?

Imperative interjections show the will of speaker or his order or his appeal to hearer.
They are: Here! Hush! Sh-sh! Well! Come! Now! ete.

Here! | have had enough oh this. [ am going.

Interjections may be primary and secondary.

Primary interjections are not derived from other parts of speech. Most of them are simple
words: ah, eh, oh, pooh, bravo, hush.

Secondary interjections are derived from other parts of speech. They are homonymous
with the words. Well, now, there, come why.

An interjection is a part of_speech that usually has no grammatical_connection to
the rest of the sentence and simply expresses emotion on the part of the speaker, although
most interjections have clear definitions. Filled pauses such as wh, err, um, are also
considered interjections. Interjections are generally uninflected function words and have
sometimes been seen as sentence-words; since they can replace or be replaced by a whole
sentence_(they are holophrastic). Sometimes, however, interjections combine with other
words to form sentences, but not with finite verbs. Interjections are used when the
speaker encounters events that cause these emotions — unexpectedly, painfully,
surprisingly or in many other sudden ways. But several languages have interjections that
cannot be related to emotions. The word "interjection” literally means "thrown in
between" from the Latin inter ("between") and / acres ("throw™).

An interjection 1s a word added to a sentence to convey emotion. It is not
grammatically related to any other part of the sentence.

You usually follow an interjection with an exclamation mark. Interjections are
uncommon in formal academic prose, except in direct questions.

The words in the following sentences are interjections:

Ouch, that hurt!

Oh no, I forgot that the exam was today.

Hey! Put that down!

I heard one guy say to another guy, "He has a new car, eh?"

[ don't know about you but, good lord, I think taxes are too high!

She does not know about his real mother but, she will find her. Oh! It will be super.
Oh no, I forgot that the exam was today. God! Help me please!

Here! I did my homework regularly. I am going to school now.

Interjections are words expressing emotions, such as surprise, anger, pleasure,
regret, indignation, encouragement, triumph, etc. They are used as exclamations.

Some interjections are special words which are not associated with any other parts
of speech, e.g. oh [ou], ah [a:], eh [e1], aha [a(:)'ha:, alas [a'lal, humph, hum [hAm],
pshaw [fa:],pooh [pu:l, bravo [bra:voul, hurrah [hura: |, ete
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Some of these interjections serve to express quite definite feelings. Thus, alas is a cry of
sorrow or anxiety; bravo is a cry of approval, meaning well done, excellent; hurrah is a
cry of expressing joy, welcome. Other interjections, according to the tone of the voice,
may express emotions of ditferent character, e.g. ah may show sorrow, surprise, pity,
pleasure, etc.; oh is an exclamation of surprise, fear, pain, etc.; phew may express relief,
astonishment or contempt, eh—surprise or doubt; tush—contempt or impatience;
humph—doubt, disbelief or dissatisfaction.

There are a number of words which belong to different other parts of speech but which are
also used as interjections, e.g. bother, come; damn; hear, hear; now; there, there; well;
why, etc. we even find phrases used as interjections, e.g. dear me; dear, dear; goodness
gracious; confound it; hang it; for shame; well, I never, etc.

Some of them, like interjections proper, serve to express quite definite feelings.
For example, bother; oh, bother are exclamations of impatience; goodness gracious,
goodness me are exclamations of surprise; damn, damn it all, damn you, confound you
and hang it are used to express anger, annoyance; for shame serves as a reproof for not
being ashamed of one's actions, behavior; well, I never express surprise and indignation
at the same time;

Hear, hear 1s used as a form of cheering, usually to express approval, but it may also be
used ironically; there, there is used to soothe a person. There, there, you haven't really hurt
yourself)

Other interjections of this kind may express quite different feelings, according to
the tone of the voice or the context.

Thus dear, dear or dear me or oh, dear express sorrow, impatience or wonder, why may be
an expression of surprise or protest, as in: Why, it's quite easy!

Come or come, come indicate either encouragement or blame, as in: Come, come. Don't
be so foolish! or Come, come! You don't expect me to believe it!

Now and now, now can in different cases serve a different purpose: Now listen to me!
Means I beg you to listen to me; oh, come now! Expresses surprise, reproof, disbelief.
Now, now or now then are meant as a friendly protest or warning.

Well, depending on the sentence in which it is used, may express a variety of
emotions. In well, who would have thought it? it serves as an expression of surprise. In
Well, here we are at last! it expresses relief. Well serves to express expectation in well
then? Well, what about i1t? resignation in Well, it can't be helped; concession in Well, it
may be true, ete.

Imitation sounds such as mew, cock-a-doodle-doo, bang and the like cannot be
treated .as interjections since they do not serve to express any feeling.

4 Interjections are independent elements which do not perform any of the syntactic
functions in the sentence. They are usually sentence-words themselves and may be used
parenthetically. "Oh," he exclaimed, unable to suppress his emotion.

"H'm," said Mr. Fox thoughtfully.

The great poet said: "The tragedy of our age 1s that aesthetic values do not keep pace with
social—and, alas, technical —developments."
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"Did you notice the stink in the hall?" "Well, not particularly."

"Phew! Three times I was nearly sick." "Marian is going to see her old nurse, Nannie
Robeson, 1n the afternoon.” "Confound Nannie

Robeson! Marian's always going there."

Oh, pooh, look at these stockings!

Now, Marilyn, you don't know what you are doing.

Well... let's walk up there then. You're about to make a confession to me. Well, don't do it.
[ don't want to hear.

Some interjections may be connected with a word in the sentence by means of a
preposition, e.g. Hurrah for Jojo and Ed! Alas for poor Tommy!

Interjections should be distinguished from such one-word sentences as Help!

Silence! Nonsense! The latter are notional words, not mere exclamations expressing
emotions.
We can make a wide range of emotional noises which stand in for sentences, such Eh?
Oy?, Huh?, Tut-tut!, Coo!, and Yuk!. The important point to note is that they are
standing in for sentences, not words, as the punctuation marks indicate. They are
therefore better treated as a type of sentence rather than as a word class.

Emotion

Although a widespread word, it is not so easy to come up with a generally
acceptable definition of emotion. Growing consensus does agree that the distinction
between emotion and feeling is important. Feeling can be seen as emotion that is filtered
through the cognitive brain centers, specifically the frontal lobe, producing a
physiological change in addition to the psycho-physiological change. Daniel Goleman, in
his landmark book Emotional Intelligence, discusses this differentiation at length.

Robert Masters makes the following distinctions between affect, feeling and
emotion: "As I define them, affect is an innately structured,
non-cognitive evaluative sensation that may or may not register in consciousness; feeling
is affect made conscious, possessing an evaluative capacity that is not only
physiologically based, but that is often also psychologically (and sometimes relationally)
oriented; and emotion 1s psychosocial constructed, dramatized feeling. In the Triune
brain_model, emotions are defined as the responses of the Mammalian cortex. Emotion
competes with even more instinctive responses from the Reptilian cortex and the more
logically developed neocortex.

Emotion is complex, and the term has no single universally accepted definition.
Emotions create a response in the mind that arises spontaneously, rather than through
conscious effort. It is unclear whether animals or all human beings experience emotion.
Emotions are physical expressions, often involuntary, related to feelings, perceptions or
beliefs about elements, objects or relations between them, in reality or in the imagination.
The study of emotions is part of psychology, neuroscience, and, more recently, artificial
intelligence. According to Sloman, emotions are cognitive processes. Some authors
emphasize the difference between human emotions and the aftective behavior of animals.
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2 PECULIARITIES OF INTERJECTIONS IN ENGLISH, KAZAKH AND
CHINESE
2.1 Forming and using of interjections in English, Kazaxh and Chinese.

Interjections mostly seem like sound which expresses various emotions of people.
However they are not just sounds, because they are used quite often in society they
become comprehensible and gradually regarded as words

Onaraii cozfiep kediHece ajlaMHBIH CE3IMIHIH anyaH Typial KeHiH OuiipeTiH
Jb1ObIcTap cUsKTLI Oonbin kenejll. bipak osap xaili rana japiObicTap emMec, KYPTIILLILIKKA
o0/1eH TyciHIKTI Qombin, Oenrimi Jiar/abl OOMBIHITIA co3 peTiHje nahjanaHbinaapl. Onap
KYPTIILUILIKKA 90JIeH  CIHIN, TYCIHIKTI OOJBIN  KANBINTACKAH/BIKTaH, jKal raHa
JIBIOBICTAP/IBIH KaTaphiHaH MILIFLIT, OENril cosre aitHanran|[26,54-0.].

According to Oralbayeva: “Oparalinap aJaMHBIH INATTaHy, KyaHy, PEHKY,
TaHBIPKAY, OKIHY, IMOIMBIHY CUSIKTHI alTYBIH TYPII KOHIT-KYHIH O1mipeni.”

Oparaiinap/ibIH MarbIHaChIHA Kapai MbIHa all Typiepi Oap:

1. Kenin-kyii ojaraiinapsi: anaKai, oTTeH, Karr, OapeKen;ii, ounbsipMai, Tyy T.0.

2. Kexipy ojjaraiiapsl: TOHT, TEK, K3,

3. Haxeipy omaraiinapsl: mepe-mepe, Moh-moh, kec-kec, Kblpay-Kbipay T.0.

According to Kalyev: “Oparaii — ajlaMHBIH ce3iMi, KOHUT KYH1, €pKIMEH
OaliIaHBICTBI JABIOBICTRIK, HITIAPATTAP/IBI OUTIPETIH, o3repMelTiH co3 Tadbl. O aTaybil
coszjlepre Jie, KoMeKim cesjepre karnaiyibl.  OuapiiblH - atayblln  ce3/iep/ieH
albl pMAITILIIBIFE — HOMMHATURTIK MarbIHACHI KOK, a1 KOMEKII Co3/ep/leH alibipMachl —
OalJIaHICTBIPFBIITT KbI3MET aTKAPMAaMH bl .

JKacamy xomsl 2 Typi:
1. Herizri (ay, oif, ToOHT, yaii, oho, kart;)
2. Tybiager (Oapexemyl, olnbipMaii, aTTeren-ai; )» [27,65-0.].

According to Balakayev: «Oparaii kaTeropuschiHa KaTaThIH co3ep aJaMHbIH
KOHLI-KYHIH, ce31MiH OLTIpY MakcaThIMEH FaHa eMec, COHBIMEH KaTtap Oacka Oipeyre
Oyibipy, Minapa OULIIpY HeMece Maijibl IMaKelpy, aijay, Kapray MakcaTbiMEH JIe
KOJIJIaH bLIABL. »

Timmizzeri ojaraii co3/iep MarbiHachbIHA Kapai 3 Tonka OerniHe!:
4. KeHin-ky# oparainapsl
5. MmnepaturTik (OYHPHIK) oJlaraiiaphl
6. Typmeic-canT onaratinapsr [28.,75-0.].
Kenin-kyii ofaraiiape
byn tomtarel ojiarainap aJIaMHBIH Op TYPJl ce3IMJEpiH, KOHU-KYHIH Ountipeni. byn
TONTAaFbl OJaFaiijlap opi KarbIMZBI, Opl JKaFbIMCHI3 KeHUI-KYHI1 Ouiaipe amaibl. Ockl
KacHeTIHE Kapal 1miHapa 3 Tonka OeniHel;
1. JKarbeiMipl KoHUT-KYHI1 OuipeTin ofaraiinap: Araxait! (Kyany, matrtany), [lah-nah!
(cylciny, TaHaany), bapexendi! (cyliciHe KocTay, mmaTTaHa cyiciny), Oho! (Tagnany)
2. JKarpIMchI3 SMOTMSIHBI OUTIpeTIH ojlaraiinap: Ommeecen-aii! Ommen! Kan! (exiny),
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Taitipi! Tyne! (napa3blnbiK, peHim), baii-6aii-6ait! (KATTHI PEHIIT, HAPa3blIbIK, KEHICTIK),
Hiwemy! (MeHCIHOEYITIIIK, KaKTRIpMay) T.0.
Opi JKaFbIMJIBL, 9P1 JKAFBIMCBI3 AMOIUSIHBI OUIIpeTIH ofaraiinap: I/ aii-nait onaraibl
Kapama-Kapcebl ekl MarbiHaja sxkymcanajibl. A) Tanjana, cylicine taHpipkay: Kone,
OacbiHa kuWin kepimi. llaii-naii, xanmaii sxapacajgel, 27! (Kynmenon) ©O) Penxy,
HapasblILIK MarblHachiHa: AJl, edjl Oynap tebenecti! [lak-nial, asKrapblHbIH acThiH A
Kanambl3-ay!
Hmnepatuntik ojarainap
byn Tonka ajjam He xaityaHaTka OarblINTalIbIT AW THUIATBIH IAKBIPY, KEKIPY, THBIM Caly,
OYHbIpY MakcaThIMEH KOJJIaHBLIATBHIH Ojlarai co3jlep xatajpl. byl tonrtarsl ojaraiiap
VIIKEeH 2 TOTKa OemHe/:
. AjlaMra OarbIINITAIIBIN AR THIIATLIH Ojlarainap. byran ajamHbiH ajipecine Oyiibipy,
KEKIPY, THBIM cally MaKCaThIMEH KONJaHwlnateiH A#oda! Toim! An! Ma! Mo! Oyn!
Can-can!  cHAKTHI ofjaraiiiap xKaTta/ibl.
Ko, tokrar, akcakan! KpIpbiK Kbl J0CTBIK OoliMaca, KbIPbIK Kb KayJbIK Ta KOK.
bazapwinbiian anvaran yimia Oap Ma ei! ? (Oye3oB)
Mautra GarbITassin ali TeinaTeid ojlarainap. by monga Moh-woh! [1iepe
weope!  Keoc-xoc! Oywxim-ayrim!  [Hovim-uayin!  JKamanoamxeip! CHsIKTBI  YH
XallyaHaTTapelH JKeMIe INaKpIpTy, TOKTay, aiijay, YpKITY, Kapray MaKcaThIMEH
KOJIJIaHBLIATBIH CO3JIEP KaTa bl
Kypaii-kypaii fen Koiijan, alikaiinaii-alikaiiai Kackpipaan yat oomsl. (Makan)
TypMbic-canT oparaitiapsl
byn — can skarbiHaH 1mnarbiHzay, Olp MarFbIHAILIKIEH CUIATTANATBIH TOI. by
ajlamjlap/iblH  aMaHjacy, Komracy T.0. ChIHIacThIK sKacay MakKcaThIMeH alThIIaThiH
cossiep eneni. Xout! Paxmem! Kew scapoix! Accanaymazaneiixym! Kyn!
Kem xapwix! — aeni Illepbakor kipe Oepe. (Mycradun). Komi, epkin koapi ATwkipay
TOJIKBIHJlaphbl
(Copcenbdaen)
Oparaitnap/ibiH MarbIHAJIBIK €peKINeTiKTepl
Oparaitnap/iblH, CeMaHTUKAILIK KYObLIMabIFRl op Typii. OnapjbiH OlpKatapbl

KOHTeKcTe Olp-aKk MaHjle KoJjlaHbuIca, €HJll OlpKaTtaphl eKi-yII He OjlaH jia Kol M9HJIe
xkymcanasel. Keiiyie onapipiH OoWbIHAH DHAHTOMCEMHSUIIBIK KyOblnbic Ta (Oip-OipiHe
KapaM-Kapchl MarblHaJla JKyMcallaThiHbl Jia) Oalikayibill  oThipajibl.  OcbklraH opaii
oflaraiap/ibl €K1 yIKeH Tornka 6emyre 0oma/ibl:
1) Bip mMarbinamsl ojlaraiiap

Bys Tonrarel ojaraiinap Kai cuTyaiusia aiThlIMACKIH, KAl KOHTEKCKE TYCIIECIH,
KaHjai WHTOHAIMSIMEH aWTBIIMACHIH YHeMI Oip-ak MaHjAe skymcananel. Anaxail, ypa
ce3liepli TeK IHaTTaHy, KyaHy ce3lMiH Ouiaipy VImH skymcanca, xan! ammen!
ammezen-ait! co3jiepl ap yakpiTa OKIHY MaFbIHACBIHA KyMcanajel. [, anaxail, 6i30iy
maiivinuia!  — Oden Ganacet maiibiUanbly MOUHbIHAK  Kyuiakmaods: (AWRMaybITOB).
OmmezeH-ail, Hezbin 613 Oynail 6obing KAIObIK Oeeel O apKaticbiMblzdbl KUHAObI
(Ceitdbymummn) [29,95-0.].
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2) Ken Man11 ofiaraiinap

by Tonka exi-yin He ojiaH Jia Kell MaH/Ie KyMcallaThlH co3/iep Katajbl. hani//Goni
ojfaFaibl YIII TYPI MOH e KOJIaHBIIa/IbI:

A)bBipey/iiH ic-apekeTiHe He co3iHe pH3a OOJBIT, OHbI KOINTAY, KONMAITay, KoTepMeIey
MaKcaThIMEH aWThUIafbl, IMATTHIK, KyaHy, TaHJaHy MaHIHjE Kymcanajwl. Ya, noni,
Hazvlz aHuti Mynan weikmot (Hyprielicon).

o) bipeyiH ce3lH KakThIpMay, HapazblIBIK MaFbIHACBIHJA JKyMmcanasbl. — JKapaildst,
anuisi-ak, exencin! Ocvindaii mox umnen anea uiviza ma exen?!

Kon mox emec-mi!

Boani, motay ne? Byilipin kapautet! (Oyezos).

0) Tannany, TaHpIpKay MoHIHJAE Jie Kymcalajibl.  bami-e, MblHAy Ocusi Ma ei?!
(XycalbIHOB).

byn ces OaneM TynrackiHa KomaHblIrFana Oipey/il KOPKBITY, KOKAH-JIOKKBIFa aly
MaFeTHACBIHJA KyMcanajbl. barem, mypa myp, oceinsify Gapin axeme aitmam. KeiOip
ofarainap (acipece Oip OybIHJBLIAP) JUATOTTHIK CO3/E €KI-yIII KaHa eMec, Keije 7-8
MOH/Ie KOJIaHblIael.  MBIcanbl, o ojiaraibl
1)cypay MarbIiHachIHA:
bananst axecine bepin xemxenbis.

OJ?  Okeci xaiioan kezoecmi? (Myvcemadgpun).
bipeyain makeipran iayceina xkayan 0epy, YH KaTy MarblHACHIH/IA!
Kynonoa!
3! — den xamxan xui3 Hcavaboi 601061 2renzenoeil Gip mepen coip (Caun).
2)bip Hopce eciHEH TMILIFBIN KETIT, KeHIH €cKe TYCKEHIrH Hemece OIp HopceHi
AJFAITIKBIJIA TYCIHOEH Kamblll, KeHIH TYCIHTEH/IITTH aHFapTy MaKcaThIMEH KON aHbINabl.
- Xam? Kivnen xam? OG-, 6azana men bepeen xam exen 2ot (Cnanos).
4) bipeyal e3iHe KapaTy MakcaThIMEH KOJJaHBINIATBIH Kapatia ce3 MarbiHACBKIHJIA Jia
KYMCaIaIbl.
- Kenin, a xenin! — 0edi on uiamovt mymamxacein (Myxanos).
5) O oparaiibl colijieM COHBIHJA KEITEHE, 9/IeTTE Cypay MaFbIHACKIHJA Kymcamajibl:
Menoe muizvuisin Heamxan cymowix b6ap exen! byn xanaii, 2?

Keiine celinem coHBIHjIa KENETIH o OJlaFalbIHBIH OOWBIHIA Cypay MarbkiHachIMEH
KaTap 9yya, MBICKBIT PeHKI Jie OalKanapl. O31H MeH1 9JieHl Kalurbl3 KIOepriH Keir,
ecTIMEHCIH i, €HJIl Kelin ekme aWTkaH OonacklH, 97! O, KycwhiH-ay! (OO0imeB)
[30,154-6.].

MyHyialt Ken MaH]II KaCHET TYPMbIC-CallT OJlaFaiIaphitia KOK. Al UMITEPATHRTIK
ojlaraiiapjia Kem MaHJUTIK cupek Kesjecenl. Kem moanji oparadinap/eiH OofibiHa Jia
JKOFaphlia KOpPCEeTUITeH KhIpyap KOm MOHJIepl Col  ojfjaraiap/iblH  ©31HeH ILIFBIT
OTBIPFaH oK, oap OV KACUETKE ColIeMIETI KOHTEKCT, COUNEY TUTIHACTI CUTYallud MEH
WHTOHAITMS apKblIbl We OonbIl OTRIp. KKOHTEKCTIH, CHUTYAIMSHBIH >kKaHe Oenrium Oip
Karjaiijia HHTOHAIMSIHBIH KATRICTRUTLIFRI OoNMaca, ojjaraiiap Kerl MSHl CHIaThIHAH
aipeinap emi. COHIOBIKTaH oOJaFaiapAblH CEMaHTHKAILIK CHUIATHIH allyja, MOHIH
aKpIHIaY/1a KOHTEKCTIH, CHTYaIlMSIHBIH, HWHTOHAIMSHBIH COWIIEMJIET] TYPFBICHIHBIH
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(OpHBIHBIH) aTKapaThIH MaHI 30P.

Oparadnap/ipiH rpaMMaTHKAIBIK, €PEKITIENIKTe P

Oparaiinap HeriziHje TYpiaeHOeHTIiH cezfep ToOwbl. OparaiiiapjbiH ©31HE ToH
KypHakTapbl koK. Omap cyOcTaHTHBTEHreHJie FaHa Ooimaca, Kaarayjbl Jla Kerl
KaOpLIamMaiThiH coziep. KeiOlp oparalinapra —na (-1e), -uisin (-uin) KypHaKTapbl
KaFaHabl: odbail-nay, aiim-aiimman, ahaan-yhaen. O, moaiiip-aiimuisin kep recex,
Kyasik, cyMobiK ne ocex (Abait). Kackwipast xcepoin eni attmaxuioin (m) [31,54-0.].

Opararimap OipiHeH coH Oipl  JIYPKIH-JYPKIH  KaliTalaHbllm, KocaplaHbil
anTHITIFAaHa, COJl OjlaFrainap apkelsibl OULIIpEHiH Jien OTHIPFaH CEe3IMHIH KYIITUIINH He
WIapanbiH, OYMPBIKTBIH ~ KATTBUIBIFBIH,  KaTaHjbiFbiH - Ountipeni.  Tek-tek-tek!
bati-0aii-0ait! 1.0. ojarainap/ibiH KocapiaHbIl, KaHTalaHbI adTRIIYBIHA Oerii
O1p 3aHABITLIK, Oap. bip Tom ojaraiinap KocapiaHbill ailTyra KeHOeH M (mailipi, kan, my,
boce, acmanviparia) Enml Olp Ton ojaralinap gapa KyHiHjae Jie KonjaHbiia Oepe.
Oiibait! Tay! JKa! Oii!

OnarainapasiH eHJil 01p ToObI TEK KaHa Kocap Ty IFackinia sxymcananpl (Can-can,
bail-6ait, andu-anou). Manra alTBRIIATEIH ojaFaiinap/big  OackiM KON Kocap
ky#inse aiteiiae. Moh-moh! Kayic-kayic! [Tlepe-mope! Kec-koc! [32,24-6.].
OpnaraiimapablH KypaMbl

Oparatinap/pl KypaMbl KarbiHaH ekl TONKa Oemyre 001a/ib:

1) Ty06ip, Herizri ogaraiinap. by tomka api Kapai Oemmexteyre kenoentin 4/ O Q! Oii!
Haii! Kan! bace! Ma!  cusxmut odazaiinap xcamaoss.

2) Kypnaem oparaitnap. byn tonka OipHeine co3jieH OipiKKeH, KaliTalaHFaH, KocapiiaHraH
HeMece OacKa TULIep/eH aybIcKaH co3jiep enenl. Maccazan! Anvipoiv-ait! Ommezen-ait!
FBoapexenoi! T.6. Oparaiinap o3 ayiblHa ceiyieM MyIieci 0ola anMaiijipl, onap Auanorta
JKEKe-/lapa TypraHjia co3-conieM (CIIOBO-TIPE/TOKEHNE) KbIZMETIH aTKAPA/Ihl.

-On xait adam?

-Kewte 6i30iy yiioe omuvipean ute!

-F-2-2! (Caanos).

Mymnyjarel 9-0-3 ojaraiibel «EHAI TYCIHIM, €CIMEH €HJIl TYCTI» JIeTeH COMJIEMHIH
MaFeTHACHIH aHFapThill Typ. Ojlaradinap ceiineM IIMIHAE Keljle KOMEKIN €TICTIKIEH
Tipkeceii: Totnbivcntz ah yposi. On oiibaii candst.  (Mykanos).

Oparalinap/iplH TIPKECTIK, 5 Katap Keiny kaOineTiHje je Oipas epekmeniktep Oap.
Oparainap/piH KaTap KemiI, s TIPKeCiT KONaHbIIYbIH €Kl TonKa Oemyre Oonaib:

Oparaiinap/ipiH o3apa TipKkece KaTap KoJIaHelIyel. Oparalinap sxamna-rapmarai
O1p-OipiMeH Tipkece Jle, Katap Keie Jie OepMmeil.  OjleTTe, KarbIMJBl DMOIIMS,
KOHUI-KYHA1 OUljiepeTiH ojjaraiiiap Katap TYpeIll Komjlanbutia anajibl. Arakaii! Ypa!
ofarainapsl 6ip GipIMEH Katap TYPHII KOIJaHbBLIAIbI.

2)Onaraiiap/piH eTicTIKNeH Tipkeci. Oparaiinap eTICTIKIEH TIpKeCKeHIe OJap/biH
OlpKaTapbl ojjaraiiIbl TIpPKEC KypaH/ el Jia, OlpKaTaphl TYpakThl Tipkec Kypaiiibl. Ocbiran
opaii Oy TIpKecTep1 eKire 0ol KapacThIpraH YKeH.

A) Opnaraiiisl epKiH TIpKecTep
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Oparatinap keOiHe Jie eTICTITIMEH TipKece Kelle, KeHOip jkaraaijia coll eTICTIKIEH
03apa KbIMJIACHIT, MAFBLIHAIILIK KarblHAH ©3epicKe YIbIpal, ojjarail KaTeropusichiHa
aybichill Keteai. Meicanbl, S decen! A odecen! Anwvipaii deceiiwmi! Oii Oecen! Boce
Oefimin! CHSKTBI TIPKECTEP/ll MarbiHa JKaFbIHAH OOJIeKTeY KHbIH. byl TUIITEC TIpKecTep
OJlaraiiibl TIPKEC JIETT aTanajibi.

©O) Onaraiiibl TYpaKThl TIPKECTED

byn Torika saTtaThlH TIpKECTEP/IH IITIHE ojlaraiiap OonraHMeH, OyJl TipKecTep/l
TYTeNniMEeH OjlaFaiFa KaTKeI3yFa Oonmai ibl. bynap: Ad-uiait decneii, ay Oecmi, 2y Oeilmin
acep, ofbait candwvl, ah ypowei, uty Oecennen, ail-uiaiiza Kapamail CHIKTHI TYPaKThl, s
TYHeKTI TipkecTep. Onap ceiiney TuTHJle oKmayianOak KoiaHbLiaibl.

Chinese interjections
Chinese interjections special form words independent of the structure of the sentence.
Generally speaking an interjection has no combination relation with another word in the
sentence, but it has the meaning relation with it. The principal Chinese interjections
include: “18”, “U, “W, “U, “H, TR, “U5, B, 0", U7 W TR, T,
I etc. Chinese interjections are used to express a sudden feeling such as exclamation,
direct, address, response, etc.

Classification of Chinese interjections
Chinese interjections classified into six types according to the meaning;

1) Interjections expressing grief or pain, e.g.
(1) “vR- EpEefEEEme”
“Well who’d have thought of it?”
(1) iy PeSApp !
“Ouch, my head aches terribly!”
2) Interjections expressing anger or contempt, e.g.
(i) T, fAARZRIE T |
“Hum, he has gone too far!”
(ii) “E, A BT ! 7
“Bah, I feel scorn for him
3) Interjections expressing surprise, €.g.
i, EAVEHEMAEY EE] 7
“Oh, did he really dare to offend his boss?”
(i) W, XEBLE LK 7
“Well, it’s simply an undeserved ill turn!”
4) Interjections expressing direct address, e.g.
(1) "R fRtickir !>

“Hey, come here quickly!”

')1
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(ii) “¥E! BEEIZETERI !
“Ho! The eaves are going to collapse!™
5) Interjections expressing response, €.2.

(i) “U8, FIXwEgE!”

“Mm, I will come over in a minute!”
(i1) “#H 0y, XA EE 7

“OK, let’s so decide!”™
6) Interjections expressing delight, e.g.

(i) "% WEFT 17

“Aha, I’ve got (guessed) it!”
(ii) “HFEFIEIE TR T 17
“Aha! We’ve succeeded at last!™
As it is the with English, words imitating sounds such as  “&’[peng].,
“ Z8f# honglong], <M ~ [huala] “ |24 [ding-dong], etc. are also regarded as
interjections.
Exclamations, shouts, sighs, and grunts are all classified as interjections in Chinese.
Common interjections include M, P w4y, my, mg WA
Chinese interjections have the following grammatical features:

Rather than having concrete meaning, they tend to express a mood or call attention
to the speaxer.

Very independent from other words, and do not have a grammatical connection to
the sentences that contain them.

Usually come at the beginning of a sentence [33.p.317].

Chinese-Fnglish comparison

The grammatical functions of Chinese and English interjections are basically the same.
Actually there are many interjections in Chinese and the number of English interjections
1s also great. However, only a small number of interjections of both languages
correspond to each other, as illustrated in the above example sentences. Most of them are
different. Western learners should pay close attention to their difference and commit
them to memory in the course of learning them [34,p.149].

Cognitive interjections + + £
(Byiipbi oparaitnap, IAFIEIC )

Phatic interjections + + 1
(Typmeic-cant oparainap, N T 5
)
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Category of interjections | English Kazaxh Chinese

Secondary + + +

Primary + + +

2.2 Comparative analysis of interjections in English and Kazaxh

Interjection i1s a part of speech that express emotion or a reaction. Although an
interjection can form a complete sentence (that is, expressing a thought without need of a
subject and verb), one can often also be inserted within a sentence, usually
parenthetically or separated by commas from the rest of the sentence [35,p.54.].

An interjection is an exclamatory or parenthetical word, often appearing at the
beginning of a sentence or clause, and having little or no grammatical connection to the
rest of the sentence.

Primary interjections are not derived from other parts of speech. Most of them are
simple words: ah, oh, eh, pooh, hum, fie, bravo, hush. Only a few primary interjections
are composite: heigh-ho! hey-ho! holla-ho! gee-ho!

Secondary interjections are derived from other parts of speech or language units.
They are homonymous with the words or syntagms they are derived from. They are: well,
now, why, God gracious, damn it, etc.; they should not be confused with
exclamation-words such as ‘nonsense’, ‘shame’, ‘good’, etc.

The Interjections are the words which expresses the emotion an reaction of people.
Not only in this cases, also they could be used to show something, call someone, or call
the animals.

Oparaiimap - o3 ajJplHa EpeKINeNKTepl Oap ce3fep. Al O epeKIeNKTept
MbIHAJIAP:

bipiminen, ojaraii cezjiep/ilH MarblHANAPBEl aJaMHBIH 9p TYpal Ce3IMIMEH
OalTaHBICTRI MMBIFATBIH JBIOBICTHIK HITIAPATTAP/BI 01T pe/il.

Mbuicanbl: Mynot 6acman xcypeen xim exen 2?7 MHnopmay, xcacmeik Oecen Kanoai
KbizblK? JIETEHJIEPIET] 2, AnbipMay JIETEH Co3/iep ojaraiiap.

Anraimksl cofemyiert 2 Ky/IKTEHIeH/IIKTI OUTipce, COHFBI COMNTeM/IET] arnbipmay AeTeH
CYHCIHY, IMAaTTaHy KaiblH OalKaTa/Ibl.

Exinmigen, afaMabIH KOHIT KyH1 KyObMabl OONATBIHABIKTAH, OJlaFai co3/1ep/iH
KOTMIITIHIH MaFbIHATAphl Jla KyObIIManbl, ayblcalbl JEMEK, KOl MarblHaIbl OOJbIT
keneAl. Ogparaii ce3/1H 1271 MarblHAChl COUIeMIIe AU THITIATHIH OHM/IBIH KAl capbIHBIHA
OatimanbicTel Oonmaypl. OWTKEHI, ojlarail co3/iep coliemjie allThINIATBIH OMMEH Kaphica,
KabaTTaca aliThlIaThIH ce3iMal OUTIpeal. Enpeme, colinem e all THIIATBLIH OH/IBIH KaIThI
aHFapblHa Kapail, Jemek, Oipae cyiiciHy, Oipiie peHxky, Oipe KYAIKTeHy, Oi1pie eKIHY
CUSIKTBI ajlyaH TYpil ce3lM KyOblIbICTapbiHa Kapad, ojlaraii cesjlepiliH adTbuly
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BIpPFAKTaphl Jla KyObUTBITT OTRIpajibl. Mbicanibl: Yaii, scapandap, men Gip axoin aitmaiivin
6a? it kim Gapcery? )Jleren ceiieMep/er: auThIJIFaH OHJIbIH MaFbIHAIaphiHa, aHFap —
capblH/iapbiHa Kapaii, ojlaraii ces/iep JI€, JlaybiC bIPFarbl apKblibl, COUNEYINI ajaMHbIH
KOHLI-KYHIH jKapbhICTRIpa, KabaTTacThipa OUIIPIN TYP.

YimmiamiaeH, ojarai  ceslep  ceWneMHiH — Oacka  MyImenepiMeH
rpaMMaTUKILIK KarbiHaH Oalinanbicriakipl, onaid Oorca, ©31 Kapblca aiThUIFaH
coliieMHIH Mylnecl Oonmaiiel. Oparaitmap - e37epi kapbica, KadaTTaca aWThINATHIH
COMIIEMHEH JlaybIC bIPFarbl apKblibl OKINAYJIAHBII, OOJIHIN TYpaThiH co3jiep. Mbicaibl:
“kan, Gapneix enbexmepi OJanaza kemmi-ay. bace, convt  aiimcansizuior.”  Ochl
coitlieMep/ieri kan, Oace ojaraiinapbl coMlIieMJIEpMEH jKapbica aWThUIBIIL, OJapjarbl
HETI3TT MarFbelHaTIap/el  ycTell, TOMBIKTRIpa Tycill Typ. bipak Oyl Mbicanjiapaars
ojlaraiap/ibl JKEKe alraHia coiem Jien Kapay Kubin[36,175-0.].

The interjections are a part of speech expresses various emotions without naming
them. Interjections are word expressing emotions, such as surprise, anger, pleasure,
regret, indignation, encouragement, they are used as exclamations.

Other interjections, according to the tone of the voice, may express emotions of
different character, a/i may show sorrow, surprise, pity, pleasure, etc; oh is an
exclamation of surprise, fear, pain etc: e/ is surprise or doubt: tush contempt or
impatience.

There are number of word which belongs to different other parts of speech but
which are also used as interjections, Bother, come, damn, hear, now, there, why, well, etc.
We even find phrases used as interjections. Dear me; dear, dear; goodness gracious;
hang it: well; I never, etc.

Some of them, like interjections proper, serve express quite definite feelings. For
example bother oh: bother are exclamations of impatience; goodness gracious. Goodness
me are exclamations of surprise: there, there is used to soothe a person. There, there, you
haven't really hurt yourself.

Other interjections of this xind may express quite ditferent feelings, according to
the tone of the voice or the context.

Imitation sounds (onomatopies) such as Mew; Cock-a-coo; doodle-doodie-doo;
bang, and like this cannot be treated as interjections since they do not serve to express
any feeling.

Interjections are independent elements which do not perform any of the syntactic
functions in the sentence. They are usually in sentence words themselves and may be
used parenthetically[37.p.74.].

"Oh" he exclaimed, unable to surprise his emotion.
"Oh. Pooh", look at these stocking!
Well.... Let's walx up there then.

Some interjections may be connected with a word in the sentence by meaning of a
preposition: “Hurrah for Jojo and Ed!”, “Alas for loamy!".

Interjections should the distinguished from such one word sentence as Help!
Silence! Nonsense! The hitters are national words, not mere exclamations expressing
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emotions. According to their meaning interjections fall under two main groups; namely
emotional interjections and imperative interjections.
1) Emotional interjections express the feeling, of the speaker. They are ah, oh, eh, bravo,
ala, etc.
For example: Oh. Bother! I can't see anyone now. Who is it now?
2) Imperative interjections show the will of the speaker or his order or appeal to the
hearer.
They are here: hutsh, sh-sh, wel, come, now, etc.
For example: Here! we had enough of this. I'm going.
“Hush. tush, my dear!" said the Jew abruptly resuming his old manner
1. Kenin xy# ojlaraiijiapbl: maTTany, TaHbIpKay, aHcay, KyaHy, peHxKy, ITOIILIHY, Ha3ap
ay/lapy CHSKTBI MaHJU OUIpesl: ammesen-ail, bapexenoi, nani, oinvipmati, myy, vh,
ehe, oho, ail, oii, Gey, va, oitbaii m.6 bapexenoi, Cyiindix aza, oHbiHbl3 HCAKCHI AKBLL.

Kenin xy#l ojaraiibIHbIH KeHOIpeyl Keorn MarbkiHaibl OOMBITT Kenesl. Meblcalbl,
bapexenni — man xanyowst, wammanyowt, Kehjie pensxcyoi e Ourmipeni. Con CHIKTHI
OMIIBIPMAaM, TYY, OJlaralliapbl KOIl MarbIHAJIbI.
2. JKekipy ojaraiinapel: KeKipy, THIHBIM caiy, OyHbIpy CHAKTBI MaH il Outtipeni. Onap:
maiim, mex, #ca, T.0 - TolT, aybI3iapbiHa ve OoscaHaapinb!
3. [Taxpipy ofarainapbl: Maj, HT-KYCTHI ITAKLIPY, KYYMeH Oali1aHbICTBI MOH OUIIIpE:
Kypay-Kypay, wope-muope, Koc-xoc, aiim, gout-xout, moh-woh, xyp-xyp 1.6. Moh-moh den
Kew ki motMblK Oanansl 6acblHa komepoi.

CoHbIMEH ojlaraiiiap MarblHAachlHA Kapail sKorapbjla aTtajlral YIIl  TOIKa

OOIMIHII, aJlaMHBIH TYpIl KeHUT KyHiiH Oimtipeni. ConbiMeH Oipre jkaHyapiiapra KaThICThI
Jla KOJJIaHbIIa 1bl .

Comparative divisions of Interjections

English Kazakh Chinese

Emotional interjection | KeHin-xyli odaralivi

Imperative Xexkipy (6yiivipy)
interjections odaralivi
- Lakbipy odarativi

Some examples of interjections:

Interjection meaning Example

Ah! expressing pleasure "Ah, that feels good."
expressing realization | "Ah, now I understand.”
expressing resignation | "Ah well, it can't be helped.”
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expressing surprise "Ah! I've won!"
Oh! expressing pity "Oh dear! Does it hurt?"
Dear! expressing surprise "Dear me! That's a surprise!”
Eh asking for repetition | "It's hot." "Eh?" "I said it's hot.”
expressing enquiry "What do you think of that, eh?"
eXpressing surprise "Eh! Really?"
inviting agreement "Let's go, eh?"
Hey! calling attention "Hey! look at that!"
expressing  surprise,
joy etc "Hey! What a good idea!"
Ouch! expressing pain "Ouch! That hurts!"
Well! expressing surprise "Well I never!"
introducing a remark | "Well, what did he say?"

Interjections are set off from the clause that they are interjected into, whether they
appear at the beginning of the clause or somewhere in the middle. If the interjection is
intended to convey delight, excitement, surprise, dismay, or some other strong emotion, it
can be set off with an exclamation point.

In most cases, however, the interjection is set off with a comma or if it occurs
within a clause rather than at the beginning, it will be set off on both sides by a set of
parenthetical commas, a set of parenthetical dashes, or, as in one example above, by a
dash on one side, and a comma on the other.

Some of them, like interjections proper, serve to express quite definite feelings. For
example, bother; oh, bother are exclamations of impatience; goodness gracious, goodness
me are exclamations of surprise; damn, damn 1t all, damn you, confound you and hang 1t
are used to express anger, annoyance; for shame serves as a reproof for not being
ashamed of one's actions, behavior; well, I never expresses surprise and indignation at the
same time [38,p.84.].

Hear, hear 1s used as a form of cheering, usually to express approval, but it may
also be used 1ronically; there, there 1s used to soothe a person. There, there, you haven't
really hurt yourself)

Other interjections of this xkind may express quite ditferent feelings, according to
the tone of the voice or the context.

Thus dear, dear or dear me or oh, dear express sorrow, impatience or wonder; why
may be an expression of surprise or protest, as in: Why, it's quite easy!

Come or come, come indicate either encouragement or blame, as in: Come, come.
Don't be so foolish! or Come, come! You don't expect me to believe it!

Now and now, now can in different cases serve a different purpose: Now listen to
me! Means I beg you to listen to me; oh, come now! Expresses surprise, reproof,
disbelief. Now, now or now then are meant as a friendly protest or warning.

1. Opnaratinap xeOiHece ecTulyiHIne ka3butaael. ConjpiKTan Oip ojarail 2-3
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TYpHOONBITT  3Ka3blIybl MYMKIH. Meicansl:  Oinsipail, ofineipa — ail, oiinsipmail,
ofinvipmay, aneipmay; va, vah, yaii, yay.

2. Bip ce3uin exi, ymn (keiie TOpT) peT KaHTalaHbI alHThUIYBI Ojlaraiiiapaa xHi
KesJlece/li, oHjlaiia apanapeita jleduc Koubuiaibl. Mblcanbl: Oi-2i, aca-xca, bey-6Gey,
Xa-xa-xa, ait-aii-ai.

Ty6ip co3 tyTackiMen KakTtananOai, skeke JibIOLICTAPhl KAHTATIAHBITT aWTBITYBI J1a
(cozpinl aliTy) ojaraiinapra TOH KyObUIbIC, MYHJA Jia JleUC apKbLIbl Ka3blLiajibl.
Mpicannl: ehe-he-he, xa- a- n, 6apexendi-i, ya-a-a, a-2-2.

Oparaiinap o#ibI KOPIKTEH/IPIN, BIPFAKIeH aWThLIAThIH coileM emec, Oipak
coliiemre Oanama peTiHie KOJJIaHBUIATBIH co3jiep. bipak onap — imrei MymeneHOeHTIH
CUHTAKCHCTIK JKarblHaH Oacka I'paMMAaTHKaIbIK KaTeropusiiapjaH OKINay TypaThbiH,
QIEYMETTIK KBI3METI MEH MaHI 907ieH TYCIHIKTI OOJBIN KajdbllTackaH cezfaep. Ochl
EpeKINeNIKTEPIHE Kapal, ojaraiiinap ajlaMHbBIH KOHLT Ky#iepiMeH OalNIaHBICTHI allyaH
TYpal  ce3iMaep/l OUIpeTiH JIeNTI, cypayibl COWNeMep PeTiHJe KOIIaHbLIa bl
Mpeicanel: KaHe! JiereH ojlaraid Keninjep! icke KIpicTIK s icke KipiciHiep! Jleren
umapartel Oijipee, MiHe! jereH ojlarail KepjliHJep Me, alTKaHbIM OChbl €71 JiereH
MarbeIHa Oepe/il.

Oparaiiiap ekl TYpIli sKaFjiaijia FaHa cefijiem mMyimneci Ooma anajipl:

1.Onaraitiap keliOlp KoMeKINI ETICTIKTEPMEH TIPKECI KYpAeal MYITIEHIH
KypaMbiHa Kipegai. MyHjalga KeMeKI eTICTIK — ojjaraijibl  Oacka ce3/iepMeH
rpaMMaTUKaILIK OalaHbicKa TYCIPETiH jloHeKep OoNbII Kbi3MET atkapa/ibl. Mbicasbl: ©
T-Te-Te-He-ai — e/l o TaHaibiH Karein. (C.Mykanor) Moh! Moh! — fgen kemmki ThIMBIK,
jJananel  OackiHa kotepal. (C.MykaHOB) JiereHjieri ojarainap Jie  €TICTITIHIH
JIOHEKepIeHyIMeH, KaluTTi? He Jiei? KauTin? He jen? JiereH cypakrapra skayar OOJbITL,
colIeMHIH MyItieci 00ma ana/ibl.

Robert Masters makes the following distinctions between affect, feeling and
emotion: "As I define them, affect is an innately structured, non-cognitive evaluative
sensation that may or may not register in consciousness; feeling is atfect made conscious,
possessing an evaluative capacity that is not only physiologically based, but that is often
also psychologically (and sometimes relationally) oriented; and emotion is psychosocial
constructed, dramatized feeling. In the Triune brain model, emotions are defined as the
responses of the Mammalian cortex.

Emotion competes with even more instinctive responses from the Reptilian cortex
and the more logically developed neocortex.

Emotion is complex, and the term has no single universally accepted definition.
Emotions create a response in the mind that arises spontaneously, rather than through
conscious effort. It is unclear whether animals or all human beings experience emotion.
Emotions are physical expressions, often involuntary, related to feelings, perceptions or
beliefs about elements, objects or relations between them, in reality or in the imagination.
The study of emotions is part of psychology, neuroscience, and, more recently, artificial
intelligence. According to Sloman, emotions are cognitive processes. Some authors
emphasize the difference between human emotions and the affective behavior of animals
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[39,p.121.].
Now let’s see the some differences of interjections in English and in Kazaxh
languages:

classification of interjection Inglish Kazarh Chinese

Emotional interjections + + +

(Kenin-kyii ogaraiimaper , 2= Hf B 7))

Imperative interjections + + +

(byiiblpy, JKeKipy ofaraiiapbl)

[TMakpipy oparafinapol - i i
in englsh in kazakh In chinese

Attention i + +

Aversion + = +

Calling 4 = T

Detection i + +

Departure + + T

Dread 4 + +

Expulsion + + T

Exultation P + +

Interrogation % + -

Calling animals | - + T

In my opinion there are very less differences between three languages by the
meaning of interjections. But by the structure or pronunciation they have differences.
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Classification of conjunctions in English and Kazakh
(According to Z. Badanbekkhyzy)
(Opnarait)

Interjections — it is a group words that has no complete meaning, and which
helps a person to express different moods, feelings, and emotions. They are used for
affecting the animal or the human being. They can not be a member of a sentence.

Oh! How you frightened me! — Oh, xanaii 3o0pemoi yuvipovin!
Well! What do you think of it? — JKaxcet! Byn mypanst ne oiinaitcoiz?
Types of interjection
In Kazakh language interjections are divided into 3 groups according to their aim
and usage.
1. Kenin kyii omaraiiiapsl. A speaker expresses his emotions like: delight,
amazement, cheer, anger, sorrow, bewilderness with the help of interjections.
They are: oh, oii, nah-nah, u-u, oii-oki-oi, Kam, 1Mo, CyMJBIK-ai, Ty, 9TTEH,
oTTEreH-ai, Tolip-aii, MaccaraH, OMTIbIp-aid, smbIp-aii, Oey, mimTy, OapeKen/il, mipKiH-a,
ajlakai, ma, mipKiH, aiwia-ai, ete. [40,p.324.].
For instance:
011, kanoait mamauma!
Maccazan, ceniy conuia xcexipeeniy ne?
bace, men onviy maxcamvina acememinin Oincenmin!
Kan, xeuticin xanamotn 6ondom-ay!
«Typcam, 0, moba-ail, aiinana kex wanzoin!... ».
Meni onviy andan xemrenin Oincemuti, Kan, ammezen-aii!
2. TypMmbIc-canT ogaraiiiapbL
They are: Jlat! JIa0G06aii! Xom! Xaiteip! Pakmer! Accanaymaraneiikym! Ker sxapbik!
Kym 1.c.c. co3nep xatansi. Mbicamst:
Accanaymazaneiikym, Abaii aza!
Keui ycapoir, opmanapoiners moncotn!
Kyn, atimxansiyorz opotnoanaowi!
3. UMnepaTHBTIK HIDAapa oaarailjiapbl
Some of this type of interjections directed to humans: Aliga! Ay! Taiit! Can-can!
Komne! JKo! Tek! onau! oyn! Tait-Tait! Kaz-kas! ete.
Others directed to animals: Moh-moh! ITlepe-mepe! Kec-kec! ITlayimM-mayim!
OykimM-aykim! Maik
kenrip! ITymmaiit! Ay-hay! Aiitak! Kamangatkeip! Kypy-kypy! kic-kic, Te-Te,
copari-copaii etc.
For example:
Taiim, bexepee acviiamal
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K3, kyurindeme!

Kane, scymorcoinoot mesoem!
Caboip, ummi «ka-Ka» Oen waksipcay, kamenecneiciy!
Hlok-mex, ne 6ondet 6yn ncanzanza!l
In English language interjections are divided into 2 groups.
First — emotional interjections,
Second - imperative interjections. L.et’s consider them through the table.

Types of interjections | Meaning Examples
1. Emotional Ah, well better luck next time. Ah, but
Interjections that may not be true. Aha, so that's
where I left it.
Ah, aha Cyiiciny
Tanyiany Ah, but that may not be true.
Aha, so that’s where I left it.
Alas OKiny For many people, alas, hunger is part
of everyday life.
Dear Oh, dear, what a shame!
Tanpipkay Dear oh dear! What are you going to
do now?
KatTel Tanramy, Oh dear, my head aches!
Karter kytizemnic
Eh Tannany Another new dress, eh!
Puzanwik Ouiipy | So, what do you think, eh!
Katitanaynet etiny | I'm not hungry. “"Eh”? I said I'm not
hungry
Kynixreny What if she forgets you bring it, eh?
Kynixteny Will you do it? “Er, ves, I suppose so.”
Bravo! [lartany, kyany | [ have a great admiration for him as
an actor, Bravo!
Hurrah! Kenunaeny, xkyany | Hurrah, my mother will come
tomorrow!
Oh, o Tanbipkay Oh, you are going too!
OTiny Oh, will you grab that package on your
way out the door?
Ouch! AYBIPCBHIHY Ouch! That hurt!

Hmm, umm, um

We can discuss this another time,
humm!

Wh - oh

OKIHIII, OKIHY

Wh - oh. I forgot to meet my father at
3.

2. Imperative
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Interjections

Here blkpinac Gunmipy | Here, let me get it for you.

Well Tanwipkay Well, well I would never have guessed
it!

Puzanwik Outipy | Well, you know I never meant you to
take it that way.

JKenin ceziny Well thank goodness that’s over!

Ay, peHim Well really! What a thing to say!
Hush byiisipy Hush, now! And now try to sleep!
Come Come out, whit it, sir!

JKasreipy What! Candy mad too! Oh! Come!
Now Hapasbinak, ammy What do want now?

Byiibipy Now, listen to what she’s saying.
Sh Ortiny Sh! Keep your voice down!

Kinds of interjection

(OnaraiiibIH KYpaMel)
Both English and Kazakh interjections are divided into 2 groups according to their
structure: primary (Herisri TyOip), derivative (kypaem TyOip).
Kazakh primary interjections are: 2, va, oii, nah, oho, Tek, ToWT;
Kazakh derivative interjections are: Moccaran! Ansipmaii! OTteren-ait! bopekeni!
[Tait-maid! [41,p.256.].

Let’s consider types English interjections through the table.

Interjection Examples
Primary
Ah Ah, well, better luck next time!
Ah, but that may not be true!
Eh When have you come, eh!
So, will you come to the concert, ¢h!
Huh Huh! Is that all you’ve done!
Let’s get of here, huh!
Oh Oh, no, I’ve broken 1t!
Oh, how wonderful!
Pooh It stinks! Pooh!
I might lose my job for this.
Oh, pooh nobody will care
Hey Hey, can I just ask you something?
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Hey, leave my things alone!

Hi Hi, girls!
Gee Gee, what a great idea!
Hello, hullo Hello, is there anybody there?
Heigh Heugh-ho, I"'m so tired of going to theatre alone.
Heigh-ho
Derivative
Here Here someone! Landlady!
Where are you?
Come Now come! Be patient!
Come, don’t be so foolish!
There There now! What did I tell you!
There! That didn’t hurt too much. did 1t?
There! You’ve done and woken the baby!
Why Why Jane, it’s you! Why,
It’s easy — a child could do it!
Well Well, I suppose [ could fit you in at 3.45. Oh, very well, then,

if you insist

Confound it

Why are you so late, confound you!

Hang it

Hang 1t all! T won’t do such things.

Dear me

Dear me! What a mess!
Dear me! Is that so?
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3 EFFECTIVENESS OF USING INTERJECTIONS IN TEACHING FOREIGN
LANGUAGE
3.1 Relevanse of using interjections in TFL
SB011900 — eresn Ti1i: eKi mieTe 1 Tl (aFBLIIIBIH K9HE TYPIK Tigepi)
MaMaHIBIFBL, ®AT-511 (A) TOOLI
Canmera Jlwnoza Mapu dkaHKbI3bI
bazapbaer baxbepren Omapyisi
Komipbex AstymbiM EpKIHKBI3BI
AiitMetoB MyxammaapaiiuM CyntanOalyiibl
Maxam Hypskaiina A ondapbickpl 361
[Taepxatn Cynus
Jocanel Anya Epranukbissl
Kyp6OanOekosa Jluépa ®apxaTbizel
[MTagmanoBa AkHYp PaliMXaHKBI3bI
10 | Cyunauk Axkepke ManacKbl3bl
11 | AtaxanoBa PabHo ApHITKAHKBI3LI
12 | Temipbait Torxkan KypOaHamikpi3bl
13 | Hucanbaena Alirepum JKymabaeBHa
14 | CatimasumoB Hann CalimaszuMoBHY
Experimental work on using conjunctions in Teaching Foreign Language (TFL)
was carried out on the basis of English Philology Department 5B011900 — Foreign
language: two foreign languages (English-Turkish, English-Chinese, English-Arabic) at
A. Yassawi International Kazakh -Turkish University.

The experimental work took place within 3 weeks to explore the most suitable
methodology in teaching conjunctions during our pedagogical practice at the university.
Data 1n this research was collected between February through March, 2018.

The content of teaching materials was designed and the teaching curriculum was
made up of 3 Language Teaching Methods.

oo 1| Wb —

3 Language Teaching Methods

.
At S 'A.; Y

Communicative

Grammar Translation Critical

Method

Approach Thinking
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1.Grammar Translation Method
The grammar translation method focuses on grammatical rules and their
memorisation. This method derived from the classical method of teaching Greek and
Latin. It requires students to translate whole texts word for word and memorise numerous
grammatical rules as well as enormous vocabulary lists [42,p.173.].
2. History
The grammar translation method of foreign language teaching is one of the most
traditional methods, dating back to the late nineteenth and early twentieth century. At that
time, it was believed that the body and mind were separated and the mind consisted of
three parts: the will, emotions, and intellect. They supposed that if the intellect 1s
sharpened enough, it can control the will and emotions. It was believed that learning
classical literature of the Greeks and Romans, as well as mathematics, 1s necessary for
the development of mental discipline. In other words, the aim of teaching Latin and
Greek was not the learners’ ability to speak them. The aims were rather to develop
logical thinking and intellectual capacities, to have a generally educational and civilizing
effect and also to improve the standard of learners” mother tongue [43.p.271.].
The approach was later generalized to teaching modern languages (“Language
education” n.d., “The grammar translation method™ n.d.).

3. Method

The major characteristic of the grammar translation method is the focus on learning
the rules of grammar and their application in translation from one language into the other.
The lessons are taught primarily in students’ mother tongue, with little active use of the
target language. LLong explanations of grammar rules are provided. The instruction often
focuses on the form and inflection of words (Thuleen 1996).

Vocabulary is taught in the form of isolated word lists. Readings in the target
language are translated directly and then discussed in the native language. Disconnected
sentences are also translated very often as little attention is paid to the content of texts;
the texts are treated as exercises in grammatical analysis (*“The grammar translation
method” n.d.).

Very little attention is placed on pronunciation or any communicative aspects of the
language, which means that students have almost no chance to produce their own
sentences (“Language education” n.d., “The grammar translation method” n.d.).
Larsen-I'reeman provides typical techniques associated with the grammar
translation method:
e translation of a literary passage (from target language to mother tongue)
e reading comprehension questions (finding information in a text)
e antonyms, synonyms (finding antonyms and synonyms for words or sets of words)
e fill in the gaps (filling in gaps in sentences with new words or items of a particular
grammar)
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memorisation (memorising vocabulary lists or grammatical rules)

use words in sentences (students create sentences to illustrate that they know the
meaning and use of new words)

(Larsen-Freeman 1986: 130) [44.p.346.].

4. Criticism
There have been various criticisms of the use of the grammar translation method

for the teaching of modern languages. Marks provides a few objections:

Speaking and understanding are more important for learners of modern languages
than reading and writing. However, the grammar translation method prefers
written language to spoken language.

This method uses a graded grammatical syllabus and learners must gradually
accumulate and accurate command of each item in the syllabus. This may be a big
disadvantage for learners who want to start using the language straight away.
Learning through exposure, experience and use 1s preferred nowadays. But
grammar translation method uses conscious memorisation of grammar rules or
vocabulary instead.

In grammar translation method the teacher and the learners speak mainly in their
mother tongue. But the last experience shows that the target language should be
used as much as possible.

In the grammar translation method, the teacher plays a very prominent role and
learners interact with the teacher, not with each other. Nowadays it is
recommended that learners should make their own discoveries independently.
They should be able to co-operate as well.

At present it 1s believed that translation, a basic technique in the grammar
translation method, 1s not the best way how to learn a new language. It 1s better to
think 1n that language instead.

The grammar translation method insists on accuracy. However, nowadays it is
believed that fluency is more important.

(Marks 2008) [45,p.186.].

I personally agree that translation i1s not the best technique for teaching foreign

languages. Although it is sometimes the quickest way in which to explain some words,
foreign language learning is not a study of isolated words. Moreover, it is not always
possible to translate exactly because “not all languages have words for exactly the same
concepts” (Harmer 2001: 71).

Another big disadvantage of this method, from my point of view, is the passive

role of students. They have no chance to produce their own sentences and thus they are
not able to communicate in everyday situations. I also think that this passive role is not
enjoyable and motivating,

Lesson plans
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The first lesson was based on the grammar translation method. It was mostly
grounded on Selected lectures on methodology of teaching a foreign language for
advanced students written by Segizova G.T. and Dadashov D.T. in 2011. I believe that
this textbook 1s a great representative of grammar translation method.

In the second lesson I used communicative language teaching. Activities in this
lesson were taken from Project 2 by Hutchinson (1999) and from the book 7eaching
grammar by Scrivener (2003).

Lesson plan 1

Date: 26™ March 2018

Group: FAT-511(A)

Number of students: 14 (divided into two groups)
I.encth of lesson: 50 minutes

Materials: text and exercises, vocabulary of interjection in three languages
(Appendix 1), printed handouts and text books, board, chalk
Aims: to explain and practise /nterjections and its usage by comparing to other languages
(native).

Objectives: After this lesson, students will be able to:
define the term 'interjection’

identity different types of interjections

list of interjections within each category

explain the purpose of interjections

compare with native language

Guests of the lesson: supervisor, other master students
Warmer:

Ask students a few additional questions, e.g. Which interjections did you like
most? When do you use interjections?
Reading:

Students look at a trilingual list of interjections (Appendix 1). Read the words.
Students repeat them aloud. Focus on the correct pronunciation.

Students take turns to read the text aloud and translate it.

Then test students” memory. Call a word in Kazakh or Chinese, students translate into
English.

Grammar presentation:

Write a sentence with interjection on the board (e.g. Quch! That hurt!). Explain the
grammar. Highlight that the exclamation mark must be the used.

Students try to find other sentences with interjections in their text. Write them on the
board. Tell students to repeat all the sentences, drill the pronunciation. Then ask which
interjections would be for best filling the gaps? Students fill the gaps using the list of
interjections with their translation in three languages (Appendix1) Students explain their
reasoning why.
Fill in the blanks appropriate interjections.

1. ............ We have a party tomorrow!
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.. You look great this morning.
.. That was the best performance to date.
.. I can’t believe you broke my favorite toy.
.. I think I have lost my keys again.
.. I finally finished the painting.

..... J. K. Rowling is doing a reading at the local library.
.. What a pretty dress!
cevveen.... That feels good.
0............... That hurts!
Answers
1. Hurray! We have a party tomorrow!
2. Wow! You look great this morning.
3. Bravo! That was the best performance to date.
4. What! I can’t believe you broke my favorite toy.
5. Uh oh! I think I have lost my keys again.
6. Yippee! I finally finished the painting.
7
8
]
1

e e A

. Yay! J. K. Rowling is doing a reading at the local library.
. Wow! What a pretty dress!

Ah! That feels good.
0.0Ouch! That hurts!

Practice:
Students analyse the whole text with interjections by translating into their native
language using Appendix 1. Then practice it. Call a word (interjection) in a native
language, students translate into English or find equivalent.
Exercise 1: Ask students what interjections do they use in their everyday life and in what
situation? Students translate their sentences into English.
Exercise2: Translate following sentences into English using the Appendix 1. Translate
the 1deas, not word by word.
Kazakh:
1. Kan, Gapnbik eHOeKTepl Janara KeTTi-ay.
SnbipMay, KacThIK JIeTeH KaH 1ai KbI3biK?
Afi-1aii Jiectieit, ay jiecTi
Oi10ail cajibl,
JKapaiijibl, aHIibI-aK, eKkeHCiH !
[laii - maii, MbIHa aTTBIH KYHPITIH - aii!
bapexeni, kenreniepid kakehl O0Mb!
Anaxaii, anakaii, aybIaH d93KeM Keml !
. AnbIpaii, aTa KOHBICKIM /11!
10 Kan 6anem Kackpipra alitriacam!
Chinese:
1. H44R7T! na dang ran le!

000 N LB W
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2. KHEFE T tai ke x7 le!

3. 4F4FRE! hito hio xiti xi!

4. fRE H ) biozhong ziji

5. A% bu cuo!
Conclusion:

In order to conclude the lesson. I used a mini test for checking the students.
Summary:

The warmer activity was not very encouraging. That is why students did not have
much to say. On the other hand, they liked the text and new vocabulary and I felt it a pity
we had little to practise it more.

While presenting the grammar rule students seemed to understand it well, but later they
had problems to create correct sentences. They used a given pattern and they did it
automatically without thinking about the meaning and thus they made mistakes.
Translation exercise was quite ditficult for them, they wanted to translate sentences word
by word. After a few tries they usually resigned, because they were afraid of making
another mistake.

At the end of the lesson I could see that students were very tired.

Comments:

After every lesson we analyse or make a discussion with a supervisor and other
master students (here, my groupmates). It 1s our tendency. So we discussed my lesson.
Here are some positive comments of guests on my lesson:

- Very good lesson! It helps the teacher to clear the meaning of a word and sentence
easily by translating it in to the mother tongue. The students understand the things very
easily by comparing with the native languages. I liked the lesson.

- Bravo! A very good table was used! I liked the table because it contains a lot of
interjections with their equivalent in two languages.

Negative comments:

- No oral work takes place in the class room due to this method. Sorry.I think the main
focus remains only on the mother-tongue and the target language remains ignored.

- The students don't develop the power of thinking in the target language. To my mind,
main emphasis is given only on the Rules of Grammar.

- I think, students try to do everything by translating. Overuse of translating!

- Sorry, but this method doesn't involve the students mentally and just like story telling
method.

Let me now turn our attention to the next lesson. I tried to use Critical Thinking
Technology mostly based on Charles Temple and Meredyth’s works.. Critical thinking is
a higher-order cognitive skill that is indispensable to students, readying them to respond
to a variety of complex problems that are sure to arise in their personal and professional
lives. The cognitive skills at the foundation of critical thinking are analysis,
interpretation, evaluation, explanation, inference, and self-regulation.

When students think critically, they actively engage in these processes:
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e Communication
Analysis
Synthesis
Problem-solving
Evaluation
e Reflection
We did a great deal of speaking. So I included the lesson plan by this way with the
whole scripts. So let me show you how it worked:
Lesson plan 2
Date: 16" March 2018
Group: FAT-511(A)
Number of students: 14 (divided into two groups)
Length of lesson: 50 minutes
Materials: text and exercises, vocabulary of interjection in three languages (Appendix 1),
printed handouts and text books, board, chalk
Aims: to explain and practise Interjections and its usage by comparing to other languages
(native).
Objectives: After this lesson, students will be able to:
define the term 'interjection’
identity different types of interjections
list of interjections within each category
explain the purpose of interjections
compare with native language
Guests of the lesson: supervisor, other master students

Warmer:

Ask someone what 1s his favourite interjection. Say: Does he use it ofien? When
does he use it? Why does he use it? Brainstorm a few ideas. Write the ideas on the board,
ef.

Review most popular interjections and ask do the students may hear them. On what
purpose do we use them? What are the most common interjections in the military sphere.
What about interjections which corresponds to other spheres.

(zrammar presentation:

Analyse short story on the board:
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Interjections in Dialogue: Tom Sawyer

5

Below is a passage from Mark Twain’s “Tom Sawyer.” Read it carefully and cirdle ten interjections.

Tom Sawyer: Chapter I1

Tom went on whitewashing—paid no attention
to the steamboat. Ben stared 1 moment and then

said: “I1i-YT! YOU'RL up a stump, ain't you!”

No answer. Tom surveyed his last touch with the
eye of an ardst, then he gave his brush another
geude sweep and su_rvt'_vt'd the rt‘SLllL, as befors.
Ben runged up alongside of him. Torm’s mouth
watered for the apple, but he stuck o his work.

Ben said:

“Hello, old chap, you got to work, hey?” Pl

Tom wheeled suddenly and said:
“Why, ic’s you, Ben! [ warnt noticing.”

“Say—I'm going in a-swimming, [ am. Don’
you wish you could? But of course you'd druther
WORK—wouldn' you? Course you would!”

Tom contemplated the boy a bit, and said:
“Whar do you call work?”
“\Why‘ ain't THAT worle”

Tom resumed his whitewashing, and answered
carclessly:

“Well, maybe it is, and maybe itaint. All I know,
is, it suits Tom Sawyer”

“Oh come, now, you dan't mean to let on thar

you LIKL ie?”

The brush continued to move.

“Like ic? Well, T don't see why [ oughtn't to like
it. Docs a boy get a chance to whitewash a fence
every day?”

That put the thing in a new light. Ben stopped
nibbling his applc.TDm swept his brush daindly
back and forth—stepped back to note the
cffcct—added a touch here and there—criticised
the cffect again—Ben watching cvery move and
getting more and more interested, more and
mare absarbed. Presently he said:

“Say, Tom, ler ME whirewash a lirtle.”

J Tom considered, was abour to consent; but he

altered his mind:

“No—no—I reckon it wouldn't ha r(ﬂy da, Ben.
You see, Aunt Pn":fs awful pa rticular abour this
fence—right here on the street, you know—but
if it was the back fence [ wouldn’t mind and
SHE wouldn't. Yes, she's awful purticular about
this fences ics goL Lo be done very careful; [
reckon there ain't oue boy in a thousand, maybe
two thousand, thar can do it the way it’s got to
be done.”

“No—is that so? Oh come, now—Ilemme just
try. Only just a litde—I'd let YOU, if you was
me, Tom.”
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Interjections in Dialogue: Tom Sawyer

5

Below is a passage from Mark Twain’s “Tom Sawyer.” Read it carefully and cirdle ten interjections.

Tom Sawyer: Chapter I1

Tom went on whitewashing—paid no attention

to the steamboat. Ben stared 1 moment and then
said: YOUT{E up a stump, @ =
No answer. Tom surveyed his last touch with the
eye of an ardst, then he gave his brush another
geude sweep and su_rvt'_vt'd the rt‘SLllL, as befors.
Ben runged up alongside of him. Torm’s mouth

watered for the apple, but he stuck o his work.

Ben said:

old chap, you got ro work e

Tom wheeled suddenly and said:

@i(’s vou, Ben! [ warn’t noticing.”

I'm going in a-swimming, [ am. Don’
you wish you could? But of course you'd druther
WORK—wouldn' you?you would!”
Tom contemplated the boy a bit, and said:

“Whar do you call work?”

in'[ THAT worle”

Tom resumed his whitewashing, and answered
carclessly:

@naybc it is, and maybe it aint. All T know,

is, it suits Tom Sawyer”

‘w ou dan’t mean to let on that

you LIKI ie?”

The brush continued to move.

“Like it?I don't see why [ oughtn’t to like
it. Docs a boy get a chance to whitewash a fence
every day?”

That put the thing in a new light. Ben stopped
nibbling his applc.TDm swept his brush daindly
back and forth—stepped back to note the
cffcct—added a touch here and there—criticised
the effcer again—Bcn watching cvery move and
getting more and more interested, more and
mare absarbed. Presently he said:

- i nm, ler ME whitrewash a little.”

J Tom considered, was abour to consent; but he

altered his mind:

A a“ﬁ '@ it woan’r_ ha r(ﬂy da, HE['L
@ unt Polly’s awful particular abour this
fence—right here on the sueet, but
if it was the back fence [ wouldn’t mind and

SHE wouldun't.
this fence; ics got o be done very careful

she’s awtul purticular about

there ain't one boy in a thousand, maybe
two thousand, thar can do it the way it’s got to
be done.”

'@—is thac so? lemme just

try. Only just a litde—I'd let YOU, if you was
me, Tom.”

Give students few minutes to read the story

Check students understanding of the story.

Students read the text and underline the interjections.

Ask students what interjections stands for, and tell them that the most of
interjections are usually have short forms.
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Practice:
Exercise 1: Students use their ideas from the story and make sentences
with interjections.

Interviews
An interview is an oral activity done in pairs, whose main goal is to develop

students' interpersonal skills in the TL.
Example:

e The instructor gives each student the same set of questions to ask a partner.

e Students take turns asking and answering the questions in pairs.
This activity, since it is highly-structured, allows for the instructor to more closely
monitor students’ responses. It can zZone in on one specific aspect of grammar or
vocabulary, while still being a primarily communicative activity and giving the students
communicative benefits.
This 1s an activity that should be used primarily in the lower levels of language classes,
because i1t will be most beneficial to lower-level speakers. Higher-level speakers should
be having unpredictable conversations in the TL, where neither the questions nor the
answers are scripted or expected. If this activity were used with higher-level speakers it
wouldn't have many benefits.
Exercise 2: Write a preparation grid on the board and ask students to copy it.
Role A/B
What 1s your favourite interjection?
When do you use interjections most?
Where do you use interjections most?
What are most common interjections in your country?
Divide the class into pairs — one person taking role A, the other role B. They should write
their roles in the grid, for example:

Role A Role B
What 1s your favourite interjection?: What 1s your favourite interjection?:
Oops Wow
When do you use interjections most?: When do you use interjections most?:
with my friends with my groupmates
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Group work
Group work is a collaborative activity whose purpose is to foster communication in the
TL, in a larger group setting.
Example:
e Students are assigned preferably a group of 4.
e Students are assigned a specific role within the group. (E.g., member A, member
B, ete.).
e The instructor gives each group the same task to complete.
e FEach member of the group takes a designated amount of time to work on the part
of the task to which they are assigned.
e The members of the group discuss the information they have found, with each
other and put it all together to complete the task.
Students can feel overwhelmed in language classes, but this activity can take away from
that feeling. Students are asked to focus on one piece of information only, which
increases their comprehension of that information. Better comprehension leads to better
communication with the rest of the group, which improves students’ communicative
abilities 1n the TL.
Instructors should be sure to monitor that each student 1s contributing equally to the
group effort. It takes a good instructor to design the activity well, so that students will
contribute equally, and benefit equally from the activity.
Exercise 3: Write possible situations which students could face on the board, then
students of each group need to ask these questions from their groupmates in turns.

What would you say if you hit someone’s car?

What would you say if tomorrow’s classes were canceled?
What would you say if someone scared you from the corner?
What would you say if this day were Friday?

What would you say if someone said kind thing to you?
What would you say if someone tried to fool you?

What would you say if vou barely slipped on the ice?
Lesson evaluation:

The main aim of the lesson was to teach and practise new grammar using the
communicative approach. The biggest surprise for the students was that I did not use any
Kazakh. From the beginning they were a bit confused and some of them did not
understand although I tried to explain 1t in many ways. The others, on the other hand,
realized that they are able to understand and react and they seemed to be very pleased and
they started to use English more naturally, without stress and anxiety about mistakes.

The grammar presentation was clear, students were able to elicit the grammar rule
from the example.

For practising I chose role play because I find it one of the most typical activities
for communicative language teaching. From the beginning the students were afraid to say
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anything and I had to provide a few examples. Afterwards they started to be more active
and creative and they enjoyed the activity.
Questionnaire for students

Students were asked to fill in the questionnaire after each lesson. The
questionnaire consisted of five closed ended questions, where students were asked to
choose from the scale, and two open ended questions, where I expected students’ own
evaluation of the lesson. After the second lesson I added one more question where |
asked students to compare the two lessons. The questionnaire was in Kazakh, as [ did not
want to stress the students, especially when answering the open ended questions.

3.2 Experimental outcomes of using interjections in TFL
1. Did vou understand what vou were taught?

strongly agree agree disagree strongly
disagree
GTM 9 17 3 1
CLT 12 10 6 2

Did you understand what you were taught?

20
15
10 BGTM
mCLT
5
0 T
strongly agree disagree strongly
agree disagree

If we look at these numbers we can see that more students who strongly agreed
with this statement were taught communicatively. On the other hand, other columns
show that grammar translation method was probably clearer for the students. I think that
it was by virtue of the exclusive usage of English in the communicative approach. Those
students who understood what was said 1dentified the lesson clear, while the others
preferred the grammar translation method.

62



2. Was the new grammar pattern practised enough?

strongly agree agree disagree strongly
disagree
GTM 17 12 1 0
CLT 12 14 1
Was the new grammar pattern practised enough?
oGTM
mCLT
strongly agree  agree disagree strongly
desagree

From the chart and the graph, it stands to reason that students considered the
grammar pattern practised enough in both cases. It shows that although grammar is not of
great importance in communicative approach, it can be practised fairly well.

3. Are vou able to use the new grammar pattern in real life?

strongly agree agree disagree strongly
disagree
GTM 2 9 16 3
CLT 7 10 8 5
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Are you able to use the new grammar pattern in real
life?

16
14
12

g oGTM
mCLT

oON B
m}

strongly agree disagree strongly
agree desagree

The results in this question confirmed my expectations which I had before
conducting this research. In the lesson based on the grammar translation method students
used a given pattern automatically while creating their sentences and they felt that
without the pattern they are not able to use it. In the second lesson, by contrast, we
simulated real situations and thus students felt more confident.

Another possible reason for these results is that students found the grammar taught
in the first lesson more difficult than the grammar from the second lesson.

4. Was the lesson interestine for vou?

strongly agree agree disagree strongly
disagree
GTM 11 8 9 2
CLT 13 8 5 4

Was the lesson interesting for

64



It can be said that the communicative lesson was more interesting for the students,
although I expected more obvious results. [ supposed that using real situations should be
interesting for the students. I think that the results were again affected by the exclusive
usage of English during the second lesson.

I find these results very important because an interesting lesson might be one of the
biggest motivating factors. Only motivated learners are willing to invest effort in learning
activities and thus to progress.

5. Was the lesson enjovable for yvou?

strongly agree agree disagree strongly
disagree
GTM 6 ) 9 6
CLT 8 6 8 8

Was the lesson enjoyable for

{

From the chart and the graph we can see that it 1s very difficult to prepare a lesson
enjoyable for everyone.

In case of the grammar translation method 1t can be said that students considered
the lesson ordinary, as the majority of students were somewhere in the middle of the
scale.

In case of the communicative approach there were students who enjoyed the lesson
very much and, by contrast, those who did not enjoy it at all. These results are not
surprising for me. During my teaching I have already realized that when we do some
unusual activities there are people who like it very much and others who hate it. T think
that 1t 1s a normal reaction to something new. There are people who welcome new things
and enjoy them and there are also people who are a bit sceptical and reject all new ideas.
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6. What did vou like?

grammar translation method
reading text 11
learning new grammar | 2
exercises 1
Learning new 1
vocabulary

no opinion 15

What did you like? (GTM)

communicative
teaching
having conversation

language

working in pairs

lesson in English

it was fun

no writing

| et | [ D | D

no opinion
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What did you like? (CLT)

Ohav
@ wor

Oless
Oit wi
EBnoy

Ono ¢

It is important to say that not all the students answered this question
hence the results are very tentative.

In the lesson based on grammar translation method the most
favourite activity was reading the text. It was quite surprising because the
text was about going to the theatre and I supposed that children were not
interesting in theatres. The topic was probably not too important. Students
may like reading in English because they can speak English without any
effort or anxiety about mistakes.

The other three reasons were less important, only two students chose
learning new grammar and doing exercises and learning new vocabulary
was mentioned only once.

As regards the communicative lesson, the difference between the
obtained points was not so high. Two of them enjoyed having conversation
and other two working in pairs. These are main features of communicative
approach.

Only one student appreciated using English during the whole lesson,
which was not surprising for me. While teaching the lesson I felt that they
were not satisfied with it.

I liked the last two arguments. Students stated that they liked the
lesson because it was fun and they did not have to write anything.

7. What did vou dislike?

grammar translation method

learning new grammar 4
reading text 1
learning new vocabulary 1
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not enough exercises 1

translation 1

no opinion 22

What did you dislike? (GTM)

O learning new grammar
H reading text

O learning new vocabulary
O not enough exercises

W translation

O no opinion

communicative language teaching
lesson in English 10

it was boring 2
having conversation 1

no opinion 17
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What did you dislike? (CLT)

Dles
B ha
Oitw

Ono

This question was not answered by all the students either.

The only argument which was introduced more than once (four times) was
learning new grammar. It was not clear from the questionnaire if they did not like the
particular grammar or if they did not like learning grammar at all.

The other four reasons (reading text, learning new vocabulary, little exercising,
translation) were important only for one student each.

As | presupposed, in case of the communicative approach the biggest problem
was the exclusive use of English language. The majority (57%) of students who
answered this question were dissatisfied with no Kazakh in the lesson.

Two students considered the lesson boring and one person did not like having
the conversation.

8. Which lesson was better?

GTM CLT no opinion
students 13 11 6
Which lesson do you consider better?
14
12
10
8
8
4
2
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After finishing the second lesson I asked students to compare the two lessons. |
wanted to know which one they preferred and why. Six students were not able to
decide which lesson they liked more.

Thirteen students (nine boys and four girls) found the lesson based on the
grammar translation method better. The most frequent reasons were:
he/she understood it better
it was more interesting
the teacher used Kazakh while explaining something important
he/she liked reading the text
Eleven students (seven boys and four girls) preferred the second lesson based on
the communicative language teaching. This fact can be quite surprising. In my view, it
was caused mainly by the superiority of the English language. Students are
accustomed to basic commands in English but grammar or some more complex
commands are usually explained in Kazakh.

The most frequent arguments in favour of using communicative language
teaching during the lesson were:

¢ they worked in pairs, groups

it was interesting
they used English a lot
it was fun
they used English communicatively

Lesson plan 3. Teaching Conjunction using Critical Thinking Technolooy
Theme: Peculiarities of interjections

Date: 5™ March 2018

Group: FAT-511

Number of students: 14 (divided into two groups)

I.ength of lesson: 50 minutes

Materials: board, chalk. 6 hats in different colour

Aims: to teach and practise Interjections by comparing with the native language

Warmer.
Communication

Teacher: Good morning, students. The theme of our lesson is: Peculiarities of
interjections. “Today we shall learn some new facts about conjunctions and we try to
answer some very important and controversial questions: “What is the essanse of
interjections?” “What type of conjunctions do we have?” and “What 1s the structural
comparison of conjunctions in Englsh and our native language?”

“Six thinking hats” method will help us to discuss these things.
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Conjunctions are words that link other words, phrases, or clauses together

Types of interjections

Definition

Examples

Interjection for Greeting

This type of interjection 1s
used in the sentence to
indicate the emotion of
warmth to the person
meeting with such as hey,
hello, hi, etc.

« Hey! Nice to see you
here in the party.

« Hello! [ am Pooja.

Interjection for Joy

This type of interjection 1s
used in the sentence to
indicate immediate joy
and happiness on any
happy occasion occurred
such as hurrah, wow,
hurray, etc.

« Wow! You are looking
goTgeous.

« Hurray! We
successtully won this
tootball match.

Interjection for | This type of interjection is |  eWell done! You win the
Approval used in the sentence to race.
express the strong sense eBravo! The first rank is
of approval or agreement yours this year.
for something that has
happened such as well
done, bravo, brilliant, etc.
Interjection for | This type of interjection is | | L.ook! You so arrogant.
Attention used in the sentence to

draw attention of
someone such as look,
behold, listen, hush, etc.

« Listen! [ have never
copied you.

 Behold! Someone strange
1s there.

Interjection for Surprise

This type of interjection 1s
used in the sentence to
express the strong sense
of surprise about
something that has
happened such as ha,
what, hey, ah, oh, eh, etc.

« What! You failed.

« Oh! Really you completed
the task, I can't believe.

« Ah! I got new job.

Interjection for Sorrow

This type of interjection is
used in the sentence to
express the emotion of

« Alas! He is no more.

« Quch! It's very paining.
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sadness about something
unfortunate has happened
such as alas, ouch, ah. oh,
etc.

The “Six thinking hats™ are different ways of looking at an issue. The aim to learn
some new things about interjections by comparing with our native (Kazakh) language
so let’s think that each ““Thinking Hat™ is a different type of interjections.

The White Hat: explains Interjection for Greeting and its usage by using the given
table, then gives some examples.

The Red Hat: gives some explanations of Interjection for Joy and its usage.

The Black Hat: signifies Interjection for Approval and illustrates them with some
examples.

The Yellow Hat: symbolizes Interjection for Attention and its usage 1n speech

The Green Hat: tells about Interjection for Surprise and their usage in language.

The Blue Hat: is used to manage the Interjection for Sorrow. It ensures that the 'Six
Thinking Hats' guidelines are observed.

Problem Solving

Teacher: We continue to speak about interjections. We have already learnt the usage of
interjections and their types. Now [ will give you some brainstorming questions and
you should answer them:

- What 1s an interjection?

- What can you tell about interjections in Kazakh?

- How do you think, what 1s the point in using interjections in speech?

- What are the similarities of interjections in English and Kazakh?

- What about differences of interjections in English and Kazakh?

- How often do we use interjections in speech?

- How do you think, which type of interjections used mostly?

- Why are interjections such as “OMG!” called interjections of surprise?
- Why are interjections more important in talking than writing?

- What are some common interjections of approval?

- Do you use interjections in your writing or talking? If so, give an example.
- How would our language be different if we did not have interjections?

Evaluation

Teacher: It is time to play. The game is called “My Reaction.” You have to use
subordinating conjunction “if”. Use the second conditional (using “IF”). Students
accomplish this task in pairs of four.
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One of students should start with giving a situation with words like: “How would you
react If you won 1 million dollars in a lottery....”

Other three teammates need to answer the question like “T would say Aurray ...”
Example:

How would you react If you won 1 million dollars in a lottery, I would say Aurray!
How would you react If you wake up on an island, I would say oh my god!

How would you react If someone step on your shoe, I would say ouch!

How would you react If your friend hit the awesome goal, I would say bravo!

How would you react If your friend invited you to the party, I would say woohoo!
How would you react If your favourite football team won a cup, I would say ole ole
ole!

Reflection

Teacher: Make up as many cingwayns as you can. All your cinqwayns will be
different. Read aloud your cinqwayns, when you are ready. Terms for cingwayns:
interjections, interjection for greeting, interjection for joy, interjection for approval,
interjection for attention, interjection for surprise, interjection for sorrow.

Example:

1. interjections

2. complicated, different

3. to express, to show, to expose

4. Interjections are words that expresses emotions without naming them.

5. expressions, emotions.

Teacher: And now, let’s make a “T-table”. The rule of this method 1s as follows:

Interjections for greetings Canemjiecy ojiarainapbl
Interjection for joy Kyansim ogaraiinapsl
Interjection for approval Konmarmray ojarainapsl
hey, hello conem, Kaaaticoiy

wow, hurray anaxai, kepemeT

well done, bravo KapaHchIH, Oapeke

Teacher: Read each sentence. Decide if the statement 1s true or false. Think about how
you would explain your decision.

No Sentences true | false

I. | An interjection 1s a part of speech that names the emotion or
teeling of the author.

2. | These words or phrases can stand alone or be placed before or
after a sentence.

3. | Often an interjection is followed by a punctuation mark, often
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an exclamation point.

4. | Interjections relate grammatically to the other parts of the
sentence.

wn

Semantically, interjections are as a rule divided into 3 groups:

6. | According to their derivational pattern, English interjections are
as a rule divided into primary (simple) and secondary
(derivative).

7. | Primary interjections (blimey, boy, Christ, chrissakes, dear,
gees, Goodness, my, why.)

o

Secondary interjections (ah, hush, oh, ouch, ugh, wow).

9. | Interjections help the reader understand the relationship between
words and phrases in the sentence.

Answer: 1. false, 2. true, 3. true, 4. false, 5.false, 6.true, 7 false, 8.false, 9. false
Teacher: The topic of our today’s conversation was very serious. We have spoken
about interjections and we have discussed the types of them. I’d like to thank you for
good work at the lesson. I give excellent marks to..., good — to ..., ete. I wish you be
healthy and wealthy.

The lesson is over. See you later. Good bye!

A mini-test is included at the end of the lesson.

Summary:

As one can see, | used a rich variety of strategies of Critical Thinking Technology. The
children enjoyed 1t a lot. They loved “Six thinking hats™ and brainstorming questions.
A special favour was to make a “T-Table™ and “Five-lined Poem™. The response from
the guests was

different from the previous lesson. I suggested various activities and 1deas, and

both children and parents appeared satisfied.

Comments of guests on my lesson:

Positive comments:

- Good! I liked the lesson! These strategies expand students” knowledge base
because it requires knowing reasons and thinking critically.

- Pretty good! This technology makes the students think in more depth about
the theme.

- Iliked using these unusual strategies like “T-Tables”, “A Five Lined Poem”™
etc. These strategies increase creativity, heightened perception and excellent
logic.

Negative comments:

- Overusing of Critical Thinking strategies. Students might get exhausted.
Needs some improvements.

- Time consuming lesson

1. Critical thinking helps you abandon non-adaptive beliefs.
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Cons:
1. It takes more time to think with confidence about a knotty problem.

2. It sometimes leads to animated arguments because people who haven’t

thought about a problem think you’re wrong.
3. It makes you think in more depth about something.
4. Cons; your brain feels like it may explode LOL.

Pros: increased creativity, heightened perception, excellent logic.
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CONCLUSION

In conclusion, there is less difference in interjection between English and
Kazaxh languages in using. As English and Kazakh languages are different, so the
structure and pronunciation of interjections are different.

There 1s an important point, as these two languages are mostly used by different
nations like Kazakh, English, American, Australian etc., they have traditional use of
interjections.

As vou see, the only difference where In conclusion, there is less difference in
interjection between English and Kazaxh languages in using.

As English and Kazaxh languages are different, so the structure and
pronunciation of interjections are different. There i1s an important point, as these two
languages are mostly used by different nations like Kazaxh, English, American,
Australian etc., they have traditional use of interjections. As vou see, the only
difference where in calling animals. Animals, such sheep, horse, camel are could be
said a part of a Kazakh tradition.

So Kazaxh nation have some special interjections to call the animals like we
said below. The interjection, occupying a detached position in the sentence, is a signal
of emotions express the feelings of speaker

Interjections like er and um are also known as "hesitation devices". They are
extremely common 1n English. People use them when they don't know what to say, or
to indicate that they are thinking about what to say. You should learn to recognize
them when you hear them and realize that they have no real meaning.

Interjection 1s a big name for a little word. Interjections are short exclamations
like Oh!, Um or Ah! They have no real grammatical value but we use them quite often,
usually more 1n speaking than in writing.

When interjections are inserted into a sentence, they have no grammatical
connection to the sentence. An interjection 1s sometimes followed by an exclamation
mark (!) when written.

The interjections of English make up a comparatively small but rather varied
group of words with a particular communicative significance. Most often, these are
uninterrupted lexical sequences positioned towards the beginning of the
sentence/utterance.

As we have seen, various interjections can be used to suggest certain emotions
or attitudes, among the typical of which are anger, disgust, fear, joy, pain, pleasure,
relief, surprise, triumph, wonder, ete.

Aside from plain interjections expressive of emotions, different types of
interjections can be distinguished among such words and phrases used in English.

Recognizing the place of interjections, as well as mastering the use in everyday
communication makes a constituent element of every speaker's linguistic competence
and performance.
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Appendix 1

Kazakh interjections

English interjections

Chinese interjections

Pac! Ah! Oh! (agreement) ARRT [4]

Axa! Ah! Yeah! F [va]

OliGait! Ah! Oops! (surprise) M [ai va)
Conem! Hey! Hello! I [wéi]

VYaaa! Wow! I==] [wa]

Comait Ma?! Oh? Really? (doubt) I 2 6 ; ¢]

Xa xa! Ha ha (laughter) WA HA [ha ha]
Otibait! OMG! R [tafyal
Opune! “Of course!” ALY IK T na dang rdn

by ete :xaman!

“That’s too bad!”

le!

KAME T tai ke x7 le!

Jlemanbim an!

“Rest up!™

TFIFRE hdo hao xii

xi!

O31ge abdait Gon!

“Take care of yourself!”

PREH 2 bdozhong ziji

JKaman emec!

“Not bad!™

FEE! bit cuo!

Kepemer! “Awesome!” I I hail

Moccaran! “Wow!” IEE wa or MEEIE! or wa
sai

Paxmer! “Thanks!” WA xié xie!

OcbIHIIaMa icteftiy | “You’ve done so much!” | R T ni xin

Ocit?! Jeii le! or fRAETE T
| i tai xin kit le!

bapieirbin eckepinicid | “This is so thoughtful | fRAEE3X 2. FHE]! ni

Foi! of you!” xidng de thé me thou
dao!

Ouny1aii emrenect Kok! “Not at all” (as a WS ndlingli

humble response to a
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compliment).

KonpiMHaH KeIreHi ochl!

“I’m hardly all that!”

ARHC4! bu gdn dang!

Kasip xenemin!

“Right back at you!”

4% WAk 12! bi e bi ci!

¥3ak  oxonm  okypyiM | “DIve got a long way to | FeiR{E42 7! wé hdi zai
Kepek! go!” nii li!
O, KOK! “Oh  no!” (Expressing | BHF! gi yal
disbelief, disgust and/or
irritation)
JKuipkenitmnicinaii! “Gross!” B R zhén tdo yan!
KiMm otinaran?! “Who would’ve | ELYHARR! zhan méi
thought!” xidng daio!

OcrLtait Oonaae! cxeH!

“So it turned out it’s
that way!”

IR IR yudn Lai
shi zhéyang! or JFkKIN
B! yudn ldi ra of

[MIs1aBIMeH Ga?! “Really?” B9S2 zhen de ma?
Ockpl rana! “That’s just it.” whAE jia shi

Mm, &®IBI (ceitneyimire | “Ahh...” or “ub | 1I® én or Mk o
ThIHAan  oTeipFadbIHAbl | huh” (depending on

OImAIpY YITIH) your intonation.)

Cenin Al TKLIH KeJreH1

[13 SO
say...

you mean to

k]

PRIEVE o o o nishi
shuo... or T - -

o nashishuo...
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